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ABSTRACT 
 Guided by Lerner's (2005) positive youth development theory and Kouzes and Posner's 
(2002) five fundamental practices for effective leadership, this qualitative investigation 
describes how emerging adult (18-25 years) aged alumni of Iowa 4-H internalize, apply, 
describe and use the leadership skills they gained as youth participants in the Iowa 4-H 
program.  Seven themes arose when discussing how Iowa 4-H alumni describe and 
internalize effective leadership, including leading by example and encouraging others as the 
two most prevalent themes.  Four additional themes arose as knowledge and skills Iowa 4-H 
alumni possess and attribute to their 4-H experience, including the feeling of mastery through 
multiple, early experiences.  It was also found that alumni of Iowa 4-H use their leadership 
skills in multiple ways.  They are able to build effective teams, communicate in oral and 
written forms and manage their time.  The findings of this study inform stakeholders of the 
positive youth development programming happening across the state as well as provide 
perspective to other programs regarding how Iowa provides leadership development and the 
success of adults who experienced that programming.
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CHAPTER ONE: INTRODUCTION 
 As an educational program that promotes youth development, 4-H in Iowa began 
between 1890 and 1900.  Prior to that decade, college educators were reaching beyond 
campus to bring the latest scientific agricultural information to farming families.  Educators 
soon recognized the instructional needs of young people, consequently forming a club 
structure in school settings as a means of increasing agricultural education for youth (History 
of 4-H, 2014). 
Developed in 1902 as a means to connect public school education to country life, the 
first 4-H club was formed in a public school setting.  Girls participating in these clubs 
worked on home-based projects whereas boys focused on agriculture and farming projects.  
In 1907, Iowa county school superintendents from Wright and Page Counties, O.H.  Benson 
and Jessie Field Shambaugh, pioneers of 4-H, began to use a three-leaf clover with an “H” on 
each leaf symbolizing the words head, heart, and hands to represent the youths' work.  This 
symbol and these words would provide the underpinnings of 4-H, since youth would be 
working “out of hearts, hands, and heads” in their communities.  By 1911, clubs were being 
organized across the United States.  A fourth “H” standing for “health” was added to this 
national emblem, now depicted as a four-leaf clover.  With the passage of the Smith-Lever 
Act in 1914, the Cooperative Extension System and the United States Department of 
Agriculture (USDA) nationalized 4-H as a program that has since increased its mission 
beyond a focus on farming skills for rural youth.  Today, 4-H is administered by the National 
Institute of Food and Agriculture, with the mission of “engaging youth to reach their fullest 
potential while advancing the field of youth development” (History of Iowa 4-H, 2014).  
Iowa State University (ISU) Extension and Outreach is the designated land grant university 
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for Iowa and serves as the support system for the statewide 4-H program.  As a key program 
in ISU's outreach activities, 4-H currently serves one in five youth under the age of 18 in 
current programs (Iowa State University Extension and Outreach Strategic Plan, 2014).  
Specifically, Iowa 4-H members in 4
th
 through 12
th
 grade have experiential learning 
opportunities with caring adults to reach their full potential under the positive youth 
development framework.  According to the 4-H Equation (see Figure 1, Iowa State 
University Cooperative Extension Service, 2013), one critical component of youth 
development is 4-H's focus on the development of leadership skills, which was the focus of 
this study. 
 A systematic program evaluation data collection process is in place by Iowa 4-H staff 
to monitor and foster the development of program outcomes of 4-H members.  However, the 
data are only used to inform constituents of the current progress and short-term behavior 
changes of a specific program.  These assessments cover various outcomes, depending on the 
year, including knowledge gained through Food Safety Quality Assurance (FSQA), 
contribution to community, or knowledge gained through participation in a specific Science, 
Technology, Engineering, and Mathematics (STEM) program.  The assessment collects data 
from youth currently enrolled in a 4-H program and their outcomes for that particular 
program.   
Leadership skill development is a key goal of the national 4-H program (National 4-H 
Council, 2013), making it important for the Iowa 4-H program efforts in leadership 
development to be understood and evaluated.  A top priority of Iowa 4-H is to be providing a 
program that lays the foundation for the development of effective future leaders during 
adolescence and into adulthood (ISU Extension and Outreach Strategic Plan, 2013). 
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 Studies in other states have researched the development of other key skills, such as 
citizenship and communication outcomes that 4-H alumni exhibit as emerging adults 
(Peterson, Gerhard, Hunter, Marek, Phillips, & Titcomb, 2001), as well as the application of 
these skills as adults (Flynn, Frick, & Steele, 2010), but there is a lack of current research 
focused on Iowa 4-H alumni and their internalized leadership skills gained from being a 4-H 
member.  One of the outcomes Iowa 4-H hopes to provide as a result of programming is 
development of “effective leaders” (see Figure 1, Cooperative Extension Iowa State 
University, 2013).  Therefore, it is imperative for staff and constituents to better understand 
the leadership skills developed by former 4-H members and in what contexts they apply these 
skills as emerging adults, as they transition from high school into work or post-secondary 
settings. 
Using positive youth development theory (Lerner, 2005) and focusing on the essential 
knowledge and skills that make effective leadership possible (Northouse, 2013), this 
qualitative investigation will identify leadership skills emerging adults gained from the 4-H 
program and how they use them in everyday life through conducting individual interviews 
with Iowa 4-H alumni using a phenomenological design.  Specifically, this investigation 
aimed to discover three things: 
(1) How Iowa 4-H alumni describe and/or internalize effective leadership in their 
lives today; 
(2) What particular leadership knowledge and skills Iowa 4-H alumni possess and 
attribute to their 4-H experience; and 
(3) How Iowa 4-H alumni use leadership knowledge and skills obtained through 4-H 
in their everyday lives. 
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CHAPTER TWO: LITERATURE REVIEW 
 This study was guided by Lerner and Learner’s (2005) positive youth development 
theory and Kouzes and Posner's (2002) 5 Fundamental Practices of Effective Leaders, both 
outlined below.  Chapter Two provides the current research and history of positive youth 
development theory, and understanding of 4-H and youth leadership development and closes 
with leadership development in emerging adulthood.   
Positive Youth Development Theory 
 In the early 1990's, a new vision and vocabulary for discussing young people 
emerged.  Framed by the developmental systems theory, positive youth development (PYD) 
theory converged to form a set of ideas that focus on enabling youth as resources to be 
developed, rather than problems to be managed (Lerner et al., 2005).  Experts view PYD as 
an overarching framework that promotes strengthening youth as community assets and 
helping youth realize their full potential (Gallagher, Stanley, Shearer, & Mosca, C. 2005).  
Youth development programs should utilize this framework, commonly referred to as the 5 
C's, to instill ideals of competence, confidence, connection, character, and caring (Lerner et 
al., 2005).  These concepts assert that every young person has the potential for successful, 
healthy development and that every youth possess the capacity to develop skills related to 
leadership.  This strength-based viewpoint arose in competition with the deficit view of 
human behavior and development, especially in regards to adolescent development (Lerner et 
al., 2005).   
PYD is the guiding framework for 4-H youth development programs across the 
United States because of the theory's emphasis on building skills rather than focusing on 
what skills youth do not possess (Lerner et al., 2005).  National 4-H Council used this theory 
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to conduct a longitudinal investigation, The 4-H Study of Positive Youth Development 
(Lerner et al., 2005).  This investigation determined that out-of-school learning, leadership 
experiences, and adult mentoring give 4-H youth the ability to excel beyond their classmates 
in leadership, communication, and civic engagement.  Partnered with service, their study 
found leadership to be the leading ideology in helping youth create their identities as 
emerging adults in communities through one of the C's—Contribution (Lerner et al., 2013).  
As the only longitudinal positive youth development study, this study is highly regarded in 
the field of youth development.  This study supported the positive youth development 
framework as an effective strategy for developing youth skills.  However, little is known 
about the sustainability and application of those skills once youth transition into the 
challenges, opportunities, and roles of emerging adulthood.  Thus, the current study focused 
on the application of leadership skills emerging adults learned in 4-H, a PYD focused 
organization.   
Defining Youth Leadership 
Since all youth have the potential to lead, leadership skills can be developed through 
both non-formal and formal activities (Klau, 2006).  Many studies suggest educational 
programs in which youth learn through experience to develop leadership skills.  Through 
hands-on activities, youth are able to reach their potential through experience (Klau, 2006; 
Lerner, 2005).  4-H is a program that provides this experience through hands-on, experiential 
learning opportunities.  Yet, the concept of youth leadership remains ambiguous.  Some 
youth workers define it as involvement of youth in responsible, challenging actions that meet 
genuine needs through developing plans and using decision-making skills (Kress, 2006).   
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As one of the five major outcomes supported and encouraged through the Iowa 4-H program, 
staff members define youth leadership as “the ability to influence and support others in a 
positive manner toward a common goal” on the Iowa 4-H program website (Iowa State 
University Extension and Outreach, 2014).  It is acknowledged in 4-H that leadership 
opportunities take many forms, including elected or appointed positions, or serving on 
committees.  According to PYD theory and framework, there are not a set of specific 
leadership skills all 4-H members should obtain because their current skills should be built 
upon instead of trying to reach the same target for each individual (Lerner, 2005).  However, 
all youth should understand roles, attitudes, tasks, and functions necessary for effective 
leadership through the Iowa 4-H program, regardless of if they are enacting those skills 
(Leadership Opportunities, 2013).  Furthermore, it has been shown that youth leaders should 
be held to different standards than adult leaders (Kress, 2006; Van Linden & Fertman, 1998).  
Since Iowa 4-H Youth Development prides itself on using PYD theory to produce productive 
adults, it needs to be understood how alumni of the Iowa 4-H program are applying 
leadership skills in their lives as emerging adults. 
4-H and Youth Leadership Development 
 Across the nation, 4-H is an innovator in developing youth leadership and decision-
making skills to prepare individuals for the future (Leadership and Personal Development, 
2014).  As a community of individuals, seven million youth across the nation are learning 
leadership, citizenship, and life skills through 4-H programs (“National 4-H Council Impact 
Report,” 2013).  Research supports that when youth are thoughtfully engaged with caring 
adults, there is tremendous potential for youth skill development and growth through 
participation in non-formal settings like 4-H clubs and activities (4-H Programs, 2014).  Even 
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though programs vary from state to state, national research such as the National 4-H Impact 
Assessment (2000) showcases the ability for young people to develop as leaders, regardless 
of the state.  This national report indicated 92% of 4-H members identify development of 
leadership skills as a primary outcome of the program.  The outcomes found in this 
assessment are consistent with recent state reports, such as the 2010 study conducted with 
Montana 4-H alumni.  This study showcased participation in a leadership opportunity as the 
strongest factor for success in adulthood.  Fifty-six percent of study participants responded 
“much” on a scale of “not at all” to “much” when asked to rate “How much 4-H helped them 
in developing leadership skills” (Flynn et al.,  2010). 
The Iowa 4-H program provides youth in 4
th
-12
th
 grade opportunities to interact with 
caring adults to develop communication, citizenship, leadership, and learning skills, a 
process known as “learning by doing,” through which youth become effective leaders and 
productive citizens.  Using a PYD approach, caring adults assist youth in further developing 
these skills (Lerner, 2005), without the youth being aware of the skill development.  This 
unawareness leads to a greater willingness to participate in leadership activities (van Linden 
& Fertman, 1998).  Researchers van Linden and Fertman (1998) propose three distinct stages 
of individual youth leadership development, occurring at varying rates.  These three stages 
are known as awareness, interaction, and mastery.  During the first stage, awareness, young 
people do not actively think about leadership skills.  In the second stage, interaction, the 
young person has had adequate experience to reflect on and explore their leadership skills.  In 
the third and final stage, mastery, the young person focuses on improving his or her 
leadership capacity.  This model created by van Linden and Fertman (1998) addresses 
differences in the way youth and adults define leadership.  This leadership skill development 
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model is used with youth because adults and youth define leadership differently.  While 
youth will typically view leadership in a group context where leadership is collaborative, 
adults tend to view leadership as taking charge (van Linden & Fertman, 1998).  Overall, the 
PYD theory is a comprehensive way of thinking about the development of adolescents and 
the factors that facilitate the successful transition from adolescence to adulthood (Butts, 
Bazemore, & Meroe, 2010), yet this transition is often difficult to observe due to the 
complexity in the number of various roles individuals fill as they transition into various roles 
and responsibilities. 
Due to the differences in how youth and adults view leadership (Kress, 2006; 
MacNeil, 2006), it is important to broaden our understanding of the leadership experiences 
youth have while in 4-H and how they apply these skills in adulthood.  As 4-H members, 
youth are not instructed in particular leadership skills, but rather gain these skills by holding 
roles in their club, community, and state organizations through working with peers and 
caring adults.  Since the 4-H program expects effective leadership to be an outcome (see 
Figure 1), it is critical to further examine Iowa 4-H alumni under the standards of effective 
adult leadership knowledge and skills. 
Defining Emerging Adulthood 
 The transitional phase from late teens to early 20s, known as emerging adulthood, can 
be full of changes in residences, relationships, financial status, education, and community 
involvement.  Individuals in emerging adulthood will experience a variety of factors that 
affect their behavior and decisions (Wood, 1995).  Emerging Adulthood researcher Jeffery 
Arnett (2005) conducted research among this population to understand the transitional period 
and implications for development of emerging adults.  While other studies have focused on 
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the life skills development of 4-H alumni in college (Anderson, Bruce, & Mouton, 2010), 
there is no research to support emerging adults who may be in others roles.  As this age 
group is exploring work and forming their identities, it is important to understand what 
leadership skills and knowledge with which they are entering these transitions in order to best 
understand their internalization of skills.   
Defining Leadership in Emerging Adulthood  
 The public commonly associates adult leadership with goal achievement, interaction 
of influence, and changing organizational structure (Lassey, 1976).  Leadership, for the 
purpose of this study, is defined as a complex process where an individual influences a group 
to achieve a common goal (Northouse, 2013).  Since leadership itself is a complex 
phenomenon, it is not sufficient to define in isolation but there is a need to identify what 
characteristics or practices constitute effective leadership.  Kouzes and Posner (2002) 
constructed a model of five fundamental practices that enable adult leaders to accomplish 
tasks: (1) model the way, (2) inspire a shared vision, (3) challenge the process, (4) enable 
others to act, and (5) encourage the heart.  These five leadership practices are the 
characteristics identified for effective leaders in adulthood. 
 First, to model the way, leaders need to be clear to others about their values and 
philosophy surrounding leadership.  They crystallize their opinion and express it to others.  
They model an example of effective leadership through their behaviors (Kouzes & Posner, 
2002).  For example, research conducted with Virginia's 4-H residential camp program 
demonstrates college-aged counselors are positive role models for youth campers without the 
counselors being aware of the impact (Garst & Johnson, 2005).   
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 Second, effective leaders inspire a shared vision.  Effective leaders create a 
compelling vision to guide behavior of others.  They visualize positive outcomes and 
effectively communicate them to others.  Leaders listen to others and challenge them to act 
(Kouzes & Posner, 2002).  One way Iowa 4-H attempts to inspire a shared vision is by 
sending four high-school-aged youth to the National 4-H Conference in Washington, D.C.  
annually.  This week-long conference allows youth to address public issues from their 
communities and communicate those issues to representatives from federal agencies with the 
goal of positively impacting their home communities (National 4-H Conference, 2013). 
 Third, effective leaders change the status quo and step into unfamiliar situations 
through challenging the process.  This practice involves being willing to innovate, grow, and 
improve community processes.  Effective leaders are willing to take risks and learn from 
mistakes (Kouzes & Posner, 2002).  In a qualitative study conducted with 48 members and 
25 adult leaders in New York 4-H clubs, Gregorie (2004) suggested that clubs with caring 
adults provide opportunities for 4-H'ers to learn and grow from their successes and failures.  
This club model creates positive experiences for youth and deep outcomes because youth 
learn how to express their opinions to improve communities.   
 Fourth, effective leaders are good at working with people.  They enable others to act 
through collaboration and building trust.  They value teamwork and help others to make 
choices.  They create environments that allow others to feel good about their contributions to 
their communities (Kouzes & Posner, 2002).  4-H members gain skills in enabling others 
through participation in a youth/adult partnership (Youth Adult Partnerships, 2013).  
Youth/adult partnerships happen through officer positions, state level positions and other 
project based formats. 
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 Finally, the last skill in the Kouzes and Posner (2002) model is to encourage the 
heart.  Effective leaders encourage others by rewarding team members for their 
accomplishments both individually and as a group.  They give praise for jobs completed well.  
Through partnership with caring adults in 4-H, youth gain the skill of encouraging others 
when they participate events (Flynn et al., 2010).  In recent studies using Kouzes and 
Posner's (2002) model, young adult principals encouraged the heart by building a community 
in schools through connections with others.  Themes found in this mixed-method study 
included communication, providing recognition, highlighting accomplishments, and making 
personal connections (Goewey, 2012). 
 Overall, the Kouzes and Posner (2002) model emphasizes behaviors effective adult 
leaders demonstrate and outlines effective leadership qualities.  Since youth and adult 
leadership is expressed differently, it is important to understand how emerging adults who 
were once engaged in 4-H are now effective leaders as adults. 
Conclusion and Present Study 
Iowa 4-H stakeholders make the broad assumption that youth are taught leadership 
skills through participation in the program.  Additionally, 4-H seeks to develop effective 
leaders for the future (www.4-H.org), yet there is little research determining if these 
outcomes are apparent in 4-H members' lives as emerging adults (Flynn, 2010; Mulroy & 
Kraimer-Rickaby, 2006).  Additionally, there is no research exploring leadership outcomes of 
Iowa 4-H alumni.  This study explored how Iowa 4-H alumni, aged 18-25 years, utilize their 
leadership skills and knowledge during emerging adulthood, now that they are no longer 4-H 
members. 
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 The gap in research that inspires this study's particular research questions stems from 
a need to understand the experiences of former Iowa 4-H youth as they use their leadership 
skills in everyday life.  To best understand Iowa 4-H leadership experiences, the researcher 
became immersed in rich, descriptive data to deeply explore 4-H alumni' experiences 
(Bloomberg et al., 2012).  In order to cultivate a description of the shared experience and 
establish commonality between 4-H alumni, a phenomenological approach was utilized to 
best understand the experiences of Iowa 4-H alumni.  The assumptions of the 
phenomenological study included: (1) understanding the lived experiences of individuals 
sharing a common experience, 4-H; and (2) the essence conveys the “what” and “how” of the 
experience as 4-H alumni.  This qualitative investigation focused on investigating the 
leadership skills emerging adults gained from the 4-H program and understanding how they 
use these skills.  Specifically, the purpose of this phenomenological investigation was three-
fold:  
1. How Iowa 4-H alumni describe and/or internalize effective leadership in their lives 
today; 
2. What particular leadership knowledge and skills Iowa 4-H alumni possess and 
attribute to their 4-H experience; and 
3. How Iowa 4-H alumni use leadership knowledge and skills obtained through 4-H in 
their everyday lives. 
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CHAPTER THREE: METHODOLOGY 
 
The purpose of this study was to better understand experiences of Iowa 4-H alumni in 
the context of leadership skill development, how Iowa 4-H alumni use their leadership skills, 
and knowledge in their current lives.  It is intended to inform current stakeholders and staff 
about the leadership development of recent Iowa 4-H alumni and their application of skills 
and knowledge related to leadership.  This chapter presents the overall research design and 
details necessary to understand how the study fulfills its purpose.  The following section 
includes a rationale for the methodology selected, details on how 4-H alumni were selected, 
specific details about the research design and an overview of the considerations taken into 
account for this study. 
Research Design 
This study's methods include the assumption that an individual's perception is a 
valuable research asset, an idea previously untapped in related research.  In order to best 
understand the knowledge and skills 18 to 25-year-old 4-H alumni associate with leadership, 
this qualitative study explored their skills and knowledge.  The researcher implemented 
purposeful sampling to select emerging adults that experienced a common phenomenon 
(Bloomberg & Volpe, 2012)—participating in Iowa 4-H.  This research study included four 
phases of data collection: (1) development of the demographic and interview questionnaire; 
(2) recruitment and selection of 4-H alumni; and (3) completion of and transcription of 
interviews; and (4) the demographic questionnaire. 
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Procedures   
Ethical considerations   
 
Before beginning the study, the researcher received approval for the Institutional 
Review Board (IRB) (see Appendix A).  The research intentions of this study were provided 
in the informed consent document (see Appendix B), one of which is being kept in a locked 
file by the research and the other was given to 4-H alumni.  For the four 4-H alumni 
completing the interview via Skype, an online informed consent was completed via Survey 
Monkey (see Appendix C).  All interviews were conducted in a private room with a sign 
stating “Do not Disturb” on the door.   
4-H Alumni Selection.  Using an existing alumni database, the Iowa 4-H Foundation 
identified 326 Iowa 4-H alumni aged 18-25 as potential 4-H alumni for the present study.  
Upon receiving the Excel file of 4-H alumni from the Iowa 4-H Foundation, the researcher 
emailed all potential 4-H alumni asking for volunteers if they met the following eligibility 
criteria: (1) were between the ages of 18 and 25 years, as this is the age of emerging 
adulthood according to researcher Jeffrey Jensen Arnett (2005); (2) held an officer position 
in their 4-H club, since this is where youth experience leadership skills most commonly 
(Cantrell et al., 1989); and (3) been an Iowa 4-H member for a minimum of five years, as this 
would allow them to experience development through the program.  For a copy of the email 
script, see Appendix D.   
Out of the 326 4-H alumni, twenty-seven responded with interest via email after the 
first attempt.  Six 4-H alumni never followed through after the third follow-up with a time to 
participate.  Once interviews were scheduled, one interview was cancelled after two missed 
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attempts.  This allowed for a total of twenty 4-H alumni.  A description of each 4-H alumni 
and their pseudonyms in contained in Table 1. 
Sample 
The researcher collected the extent of 4-H involvement and demographics of each 4-
H alumni through a demographic questionnaire (see Appendix G).  Data also provided 
insight into the demographics of the individuals interviewed.  Section 1 of the survey 
explores the level of involvement of each 4-H alumni in 4-H afterschool, clubs, events, and 
schools.  Each 4-H alumni checked their level of involvement on a scale with a four-point 
scale.  A 0 indicates “no,” a 1 means “I was a little involved with this,” 2 means “I was 
somewhat involved with this,” and 3 means “I was very involved with this.”  The data was 
stored in a Microsoft Excel, which is also the program used to run descriptive statistics for 
offices held, years in 4-H, county, race, age and gender.   
Section 2 of the demographic questionnaire asked 4-H alumni to identify: (1) their 
current age; (2) number of years in 4-H; and (3) their gender.  Next they indicated their 
county (or counties) of membership and finally checked the offices held during their time as 
a 4-H alumni.  The researcher modified this questionnaire from the instrument used in The 
National 4-H Impact Assessment (Peterson et al., 2001) in order to provide demographic 
information and to better understand the level involvement among 4-H alumni.  The 
modifications made from the questionnaire consisted of the addition of Section 1 and 
rephrasing the levels of involvement to reflect programming offered in Iowa. 
All 4-H alumni (100%) identified as being White/Caucasian and 12 of the participants 
were female and 8 were male.  All 4-H alumni had at least 8 years of 4-H involvement, with 
95% (19/20) being involved from 4
th
-12
th
 grade, for a total of 9 years, which is the maximum 
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number of years an individual can be a 4-H member in the state of Iowa.  While not directly 
asked, multiple 4-H alumni indicated involvement in Clover Kids, a program typically for K-
3
rd
 grade youth, prior to being in 4
th
 grade.  While many 4-H alumni (50%) were eighteen-
years-old, other 4-H alumni ages were twenty-five (20%), twenty (5%), and nineteen (25%) 
years of age.   
 Many 4-H alumni held the position of club president at some point over their 4-H 
career (90%), though two 4-H alumni never held the office (10%).  All 4-H alumni held at 
least three different club offices, with the exception of one 4-H alumni who only held one 
club office, but held multiple county office positions and served on state 4-H council.  
During the interview process, the majority of 4-H alumni indicated their terms of office took 
place in an order of increasing responsibility (e.g., photographer, secretary, vice-president, 
president), however, some indicated they either took on officer roles out of the typical order, 
or were elected president before holding another office.  A detailed description of each 4-H 
alumni’s age, gender, years in 4-H, and office held can be found in Table 2.   
Interviewing Process The researcher set-up individual times with eligible 4-H alumni 
to partake in a face-to-face or Skype interview using the interview tool (see Appendix E).  
The researcher asked questions relating to three main themes: (1) their first experiences in 4-
H; (2) their leadership knowledge; and (3) experiences related to their use of leadership skills 
and knowledge.  During the interview, answers from the respondents were expanded or 
clarified by the researcher asking questions such as, “Could you tell me more about ___” or 
“What do you mean by ___?” The interview was semi-structured to allow flexibility in the 
order of the questions presented.  Qualitative researchers recommend this format for 
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phenomenological studies as it allows for the 4-H alumni to guide the conversation, rather 
than the interviewer (Creswell, 2007).   
 In all, 15 individuals interviewed in person and five 4-H alumni interviewed via 
Skype.  Interviews ranged from 22 minutes to 1 hour and 15 minutes in length.  For both in-
person and Skype interviews, the door to a private room was closed with a sign that stated 
“Do Not Disturb” allowing for interview privacy.  In both cases a digital recorder captured 
the interview.  The researcher also took notes during and after the interview regarding the 
setting and body language of the 4-H alumni (see Appendix F).  The use of triangulation, 
obtaining and analyzing data from multiple data sources, ultimately increased the 
trustworthiness of this study (Glense, 2006).   
 Each 4-H alumni signed an informed consent document prior to the interview 
starting (see Appendix B).  All 4-H alumni agreed to the terms of the consent form, and 
signed and dated two copies.  The researcher kept one form in a secure, locked cabinet and 
the 4-H alumni kept the other form.  After signing the informed consent document, the 4-H 
alumni filled out a three-page demographics tool to assist the researcher in understanding 
their level of participation as a 4-H member (see Appendix G).  The interview followed the 
survey.  Following each interview, the researcher placed all materials, including the notes, 
demographic questionnaire, and consent forms in a locked filing cabinet that is only 
accessible by the researcher.  The researcher coded each interview with a random number, 1-
20, to match the survey to the interview.  The original Excel sheet matching the codes to the 
interview and questionnaire are on a private, password-protected computer in the researcher's 
office, in accordance with IRB. 
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 The researcher recorded each interview using a handheld audio recorder and then 
transferred the MP3 files to a password-protected secure network after each interview.  The 
recorder creates a separate file for each interview, and the researcher transferred them 
directly to the computer following each interview to ensure proper organization.  After each 
transfer, the researcher deleted the files from the audio recorder.   
Pseudonyms have replaced 4-H alumni names in the transcriptions and in resulting 
writing.  The researcher typed the transcriptions with the aid of Wreally, (wreally.com) 
transcription software that features variable-speed MP3 playback, and then stored the 
transcription in a Microsoft Word file on the researchers’ private password-protected 
computer.  To ensure accurate transcription, the researcher compared each audio file to the 
final transcription.  The researcher will keep interview recordings on the private password-
protected computer until successful completion of the researcher's thesis defense and 
completion of related publications in order to be able to refer to them, as stated in the IRB 
documentation. 
Analysis of Interview Questions 
 The first step in analyzing the transcript was the development of codes, based on 
responses matching the three research questions.  Using printed copies of the transcripts, the 
researcher coded down the left hand side with comments indicating “describe,” “use,” 
“knowledge,” “skill,” or “attribution.”  This coding matches the three research questions: (1) 
How Iowa 4-H alumni describe and/or internalize effective leadership in their lives today; 
(2) What particular leadership knowledge and skills Iowa 4-H alumni possess and attribute to 
their 4-H experience; and (3) How Iowa 4-H alumni use leadership knowledge and skills 
obtained through 4-H in their everyday lives.  On the right hand side, the researcher listed 
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comments regarding the larger suggested themes (see Appendix H).  After coding four 
interviews, the researcher created a chart, categorizing each example by theme and research 
question (see Appendix I).  This process was repeated after every four interviews.  This 
method originates in The Coding Manual for Qualitative Researchers (Saldaña, 2009), but 
the researcher allowed for the flexibility to let themes emerge throughout the remaining 
interviews.  After entering all 20 interviews into this chart, a printed version of this document 
was analyzed to combine and solidify emergent themes within the data, as Litchman (2010) 
suggests (see Appendix J).  Because much of the data has overlapping ideas and phenomena, 
the researcher performed a second iteration of this emergent theme analysis before creating 
an overall outline to guide the writing process (see Appendix K). 
Following that coding process, the researcher also found it beneficial to create a 
separate document with the responses to the question, “and how would you define leadership 
now?” in order to see if the 4-H alumni' definition of leadership aligns with that described in 
the literature review from the Kress (2006) study (see Appendix L).   
Role of the Researcher The researcher is a white, 24-year old female with a passion 
for connecting university research and programming to provide effective youth development 
practice.  As a nine-year 4-H'er in rural Iowa, the researcher believes program participation 
directly enhanced her leadership skills.  The researcher also spent two summers employed by 
Iowa State University Extension and Outreach working with the Iowa State Fair 4-H staff, 
and currently serves as a 4-H judge.  While she believes her time in the 4-H program 
benefited her leadership skills, she understands not everyone has the same experience.  As a 
researcher, she understands it is her duty to remove personal biases as well as rely on the 
support of her Plan of Study (POS) and well-rounded committee members to expose biases.  
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Additionally, due to her passion for the development of a productive educational program 
that best meets the needs of youth in Iowa, she can separate her own personal experiences 
from the data in order to gain perspective on the experiences of others to improve the 4-H 
program.    
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CHAPTER FOUR: RESULTS 
Description of Findings 
 This qualitative study explored the leadership knowledge and skills Iowa 4-H alumni 
exhibit in their roles, duties, and responsibilities as emerging adults.  A better understanding 
of their knowledge and skills will enable key stakeholders and staff to provide effective, 
research based programming to 4-H members across Iowa.  Since the Iowa 4-H program 
intends to produce Productive Citizens, Outstanding Communicators, Effective Leaders, and 
Successful Learners, it is important to understand the long term outcomes of 4-H 
participation.  This study focused on the 'Effective Leadership' outcome of the 4-H Equation 
(see Figure 1, Cooperative Extension Service Iowa State University, 2013).  Furthermore, 
this study enables researchers to better understand the specific leadership knowledge and 
skills Iowa 4-H alumni have in order to fill a gap in research identified by multiple other 
studies (Gregorie, 2004; Welch, Wallis, & Acadia, 2013). 
 Defining Leadership.  Observing descriptions of how 4-H alumni broadly defined 
leadership provides perspective on the findings.  All 20 4-H alumni expressed that leadership 
involves “working together as a group” and multiple (8 of 20) 4-H alumni also highlighted 
the importance of delegating tasks within the group.  Six 4-H alumni mentioned ideals 
revolving around the mindset of leading by example, while five other described situations in 
which they lead by example but did not explicitly state that is an effective leadership quality.  
Each definition provided unique attributes based on their personal experiences in regards to 
leadership, including “…I am a freshman now and if I thought being a leader was being in 
charge, I wouldn't be doing things on campus” (Nicole). 
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 When 4-H alumni discussed general leadership knowledge, they shared experiences 
related to the potential for a leader to be an encourager and able to delegate tasks.  Nearly 
every participant described situations where they have viewed a leader being an encourager.  
These observations include using “specific comments for feedback” (Alexander & Jennifer), 
“finding success in others” (Kelsey, Derek, & Austin) and “motivating others” (Danielle, 
Jennifer, & Victoria).  4-H alumni also defined leadership as “sharing the views of others,” 
(Nicole) “having goals but being willing to listen and discuss,” (Nathan & Ian) and “moving 
the team in the proper direction with their [the team's] support” (Eric). Situations in which 
4-H alumni mentioned effective leaders are able to delegate tasks include “as a leader, they 
are inspiring others.  Getting them involved with tasks and not dictating” (Derek) and 
“leaders are not afraid to delegate and make sure they have a plan...it’s not necessarily the 
people who stand up and talk, but more the person who can delegate effectively” (Nicole). 
 This results section is organized around the three research questions and the emerging 
themes that supported these questions.  For Research Question 1, when describing and 
internalizing effective leadership in their lives today, five themes arose related to describing 
and internalizing: (1) confidence, (2) guiding others, (3) leading by example, (4) oral and 
written communication, and (5) recognizing when to step up and step back.  Two subsequent 
themes related solely to internalizing: (6) need to encourage others and (7) seeking success.   
When exploring the narratives for Research Question 2: What particular leadership 
knowledge and skills Iowa 4-H alumni possess and attribute to their 4-H experience,  the 4-H 
alumni indicated a wide range of leadership knowledge and skills related to their 4-H 
experience.  Each member possessed individual knowledge regarding leadership and many 
made comments directly attributing their success in acquiring leadership abilities to 4-H.  
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Themes presented in this section are (1) generosity; (2) learning facilitation strategies 
through practice; (3) mastery through multiple, early experiences; and (4) working with 
adults and peers to accomplish tasks.   
Finally, when assessing Research Question 3: How Iowa 4-H alumni use leadership 
knowledge and skills obtained through 4-H in their everyday lives, the interviews elicited a 
wide range of uses of leadership knowledge and skills in the everyday lives of Iowa 4-H 
alumni.  Major themes of these leadership knowledge and skills vary because of the diverse 
roles, duties, and responsibilities emerging adults experience today, therefore this section 
presents four themes: (1) building effective teams; (2) meeting individuals where they are; 
(3) oral and written communication; and (4) time management.   
The next section is a discussion of the findings with rich descriptions of the 
experiences, knowledge, and skills 4-H alumni indicated experiencing as alumni of the Iowa 
4-H program.  Illustrative quotations from the interview transcripts guide the study's findings 
and provide a better understanding of the phenomena experienced by the 4-H alumni specific 
to each Research Question and theme detailed above. 
Research Question 1: How do Iowa 4-H alumni describe and/or internalize effective 
leadership in their lives today? 
 In this section, it is important to recognize five themes arose related to effective 
leadership that were both described and internalized by study 4-H alumni, and two themes 
arose that individuals internalized, but did not describe as being effective leadership qualities.  
For that reason, the two leadership skills that were only internalized by 4-H alumni were 
separated in this section. 
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Describing and Internalizing 
 Five themes arose related to describing and internalizing leadership skills described 
by 4-H alumni.  Those themes are (1) confidence, (2) guiding others, (3) leading by example, 
(4) oral and written communication, and (5) recognizing when to step up and step back. 
Theme 1: Confidence 
 When describing effective leadership, 4-H alumni gave descriptions of leaders as 
individuals who “have the drive to make a difference in someone else's life,” (Jessica) and 
“having the capacity to move a team forward to achieve” (Jonathan). Throughout the 
interviews, both the 4-H alumni' comments and actions showcased their confidence with 
leadership concepts.  Nearly every (14 out of 15) 4-H alumni that interviewed in person 
shook the researcher's hand upon entering the room where the interview was taking place.  
This demonstrates their comfort with being in the room may indicate having the confidence 
to interact in new settings.  4-H alumni mentioned actions they took, such as “not being 
afraid to go out and ask for what they want” (Sarah), and “I have confidence in my 
leadership skills because I show my abilities to others in various settings” (Sarah).  4-H 
alumni know “they need to be confident and [know] what they [team members] expect.  
Otherwise no one is ever going to believe in what you do” (Alexander). Additionally, each 4-
H alumni felt comfortable taking the lead on projects during coursework, internships and in 
the work environments they are currently engaged in based on their current roles and 
responsibilities.  Many 4-H alumni had been appointed to or awarded leadership roles and 
opportunities on campus, and those 4-H alumni who were in their first semester of college 
believe they were prepared for leadership roles.  Two 4-H alumni, who were in the first 
month of their first semester, have already applied for positions with campus organizations 
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that provide leadership opportunities (Jonathan & Jessica).  Another first year student had 
recently been elected president of their hall council (Kaitlyn).  Second and third year college 
students confidently discussed their accomplishments on sorority and fraternity committees, 
campus homecoming and other campus wide organizations (Alexander, Victoria, Austin, & 
Derek).  Three stated they were “chosen for leadership positions on campus because they are 
good leaders” (Nicole, Alexander, & Ian). This shows they are confident leaders in their 
environments and also supports the Iowa 4-H definition of effective leadership outcomes that 
4-H members are both elected and volunteer for leadership positions (Iowa 4-H, 2013).  4-H 
alumni are willing and able to speak up during lectures and approach their professors with 
questions before and after class (Jessica, Derek, & Brittany).  One 4-H alumni even 
mentioned sharing her opinion about diversity during an all-freshman event with thousands 
of other students present (Jennifer).   
Theme 2: Guiding others 
 While describing effective leaders, many 4-H alumni mentioned the importance of 
guiding others as opposed to “being the one in charge” (Kelsey & Jessica).  As one 4-H 
alumni stated, “It's much more about guiding and it's as much about listening as it is about 
talking” (Angela).  Overall, there was a consensus (17 out of 20) that leadership should not 
be about your own thoughts, opinions, and beliefs, but rather about the needs and desires of 
the group.  “Leadership isn't about yourself as much as it's about others.  The more you get 
others involved, the more success you will all have” (Jessica), is a quote that aptly describes 
this concept.  While multiple 4-H alumni mentioned “a balance between talking and 
listening,” many mentioned the skill of being the “middle ground (Alexander, Trevor, & 
Brittany)” during decision making processes.  One 4-H alumni stated, “middle ground was a 
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specialty of [mine],” then as one indicated, “if I am leading a committee, it's more about 
taking the measures to make each voice heard” (Alexander).  Some individuals described 
certain situations where they led groups to make decisions, meaning they also internalize 
guiding others as being an effective leader quality.  For example, Trevor described a situation 
in which he helped friends make a decision about how to spend their Friday night and Ian 
facilitated a discussion regarding opinions about changes to a state-wide curriculum.  Older 
4-H alumni, such as Eric, help the staff he manages through an active process in which he 
engaged them to make progress toward a work goal.  In their current roles, 4-H alumni guide 
others in ways consistent with how they described the actions of effective leaders.  Thus, 
showing they internalize being effective leaders in their current roles and responsibilities.   
In multiple situations described by 4-H alumni, they were able to listen and hear the 
opinions of others to help the group make a decision.  Examples of this behavior include  
“creating safe spaces to share ideas” (Victoria), “including the ideas of others in decision 
making regarding club or school projects” (Benjamin, Jennifer, Jessica, & Angela), 
“accepting and communicating the ideas of others” (Nicole), and “asking the group 
clarifying questions to make sure each person is on the same page” (Benjamin).  Though 
each of these ideas were communicated in differing terminology by participants, these ideals 
show the importance of creating a sense of safety and support in group settings and allowing 
individuals to feel valued in the setting in which they are discussing a topic.  Other 
individuals included this idea of guiding others in their definition of leadership, as illustrated 
by Angela below. 
“I'd say it's [leadership] much more about guiding, and it's as much about listening 
as it is about talking.  And really, I think to be a good leader you need to also listen to 
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who you are trying to lead and not say that my way is the highway, you need to be 
open to new ideas and understand that somebody else might have a much better idea 
than you do.  I think the best leaders incorporate all of those ideas.” 
In some instances, this guiding took place in a work environment, but since the 
majority of 4-H alumni were college freshman, it was also found to take place in making 
decisions about social events.  In the situations described by older 4-H alumni, they often 
were guiding the group to a “pre-determined decision” like a budget cut (Eric).  In this 
instance, there was more guiding toward a pre-determined decision, but the voices of the 
individuals in the process were still heard and valued.  The younger alumni facilitated group 
decision making like where “to eat or what movie to watch” (Trevor).  In both of these 
experiences, each 4-H alumnus ensured everyone's opinion was heard in each of those 
situations.  This illustrates that 4-H alumni are able to guide others to decisions with their 
leadership skills both formally and informally using facilitation strategies.   
 Even though this theme is specifically related to how 4-H alumni describe and 
internalize effective leadership, it is important to focus on how guiding others became a part 
of their practices.  4-H alumni described hands on experiences that developed their abilities 
to guide others, such as club experiences through which they learned by trial and error 
(Nicole, Brittany, Shelby, Ian, & Sarah).  In multiple situations, 4-H alumni mentioned 
taking actions, such as staying late after practice to help others (Kaitlyn & Danielle), setting 
team goals to keep all members on the same page (Danielle), and providing feedback to keep 
the team progressing toward the end result (Alexander & Danielle).   
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Theme 3: Leading by example 
 “People always watch and learn from leaders.  Not just when you are in the front, but 
in other places too.  I always remember that” (Brittany).  Leading by example was also a 
prevalent theme among study 4-H alumni.  They believe people expect follow-through on 
projects and look for leadership from others, even if the individual does not have an official 
role (Austin).  They indicated the importance of leading by example on campuses, in work 
environments, and even in their home communities.  “If everyone thought being a leader was 
being the top kid [seniors], then there wouldn't be any freshman leaders,” indicated second-
year student, Brittany.  Leading by example appeared to be the way the majority of the first 
year college 4-H alumni were able to lead on campus since many did not yet have formally 
defined leadership roles in the campus environment.   
4-H alumni indicated multiple examples of internalizations related to leading by 
example.  On campus, many freshman assisted other students in finding their classrooms or 
navigating dorms (Victoria, Derek, Ian, Jennifer, & Shelby).  This included the idea of being 
able to talk in class and feel comfortable approaching professors outside of the classroom 
(Allison, Shelby, & Victoria).  As Shelby stated,  
“I know the campus pretty good because I have been here how many times because of 
4-H and so I know where buildings are and so like the first week there were so many 
other freshman who were like I don't know where this is.  So I would show them or 
tell them where they are or I'd directed them you know in the right direction.  So I 
kind of would take that leadership position.” 
Within the social environments of college, 4-H alumni believed in avoiding parties 
(Allison, Trevor & Victoria) and taking care of trash in the dormitory (Allison) to set a 
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positive example for others.  4-H alumni indicated leading by example was a way to better 
their home communities and this behavior has been instilled in them due to parents and 
community members praising them for their service.  In work settings, one 4-H alumni 
indicated “If I am not doing this the right way, then why should my team?” mentioned Eric.  
4-H alumni also said “leading by example encourages others to learn from you” (Victoria), 
and emphasized the importance of “working with and not over others” (Derek).  In the end, 
as one 4-H alumni said, “It all comes down to leading by example.  I modeled my skills from 
others and there are others behind me that I have been a model for” (Ian). 
Theme 4: Oral and written communication 
 4-H alumni' responses regarding oral and written communication formed a theme 
about describing and internalizing effective leadership.  This theme directly relates to a 
portion of research question three that seeks to understand how 4-H alumni use leadership 
skills and knowledge.  One 4-H alumni stated, “You really can't lead effectively if you can't 
communicate effectively” (Ian).  Other 4-H alumni indicated this same idea more precisely, 
saying “You have to be able to communicate” (Sarah) and “you should be able to 
communicate in a variety of ways” (Victoria) and then continued to share examples of how 
she always asks if her peers prefer email, texting, or calling as preferred methods of 
communication.   Another 4-H alumni also posited “There isn't one uniform way to 
communicate with others.  [Leaders] need to know how to motivate others and get them to 
accomplish a task” (Alexander). 
 In short, 4-H alumni also internalize effective leadership involving oral and written 
communication.  They make sure they are communicating both effectively and in the mode 
that works best for others.  4-H alumni believe they can speak in front of others and have 
30 
 
experience sending emails and writing agendas to internalize they are effective leaders in 
their current roles.  For example, Jonathan described a club experience that is valuable to him 
now that he is no longer a 4-H member. 
“…when I was the club president and then allow me to format it and put it into an 
agenda.  And that was pretty simple, but sometimes you know it would have been a lot 
quicker for the club leader just to do that themselves but to involve me in that 
process, even though there was an extra step, it helped me build my skills.  To just 
involve members in the process of building and organizing a team.” 
Jonathan now feels comfortable preparing agendas and preparing for meeting settings.  Other 
participants indicated situations in which they feel better able to communicate through email.  
As Allison indicated when describing how her communication skills learned through 4-H 
benefited her now, “...my professional emailing skills and those things are a bit better than 
my peers just because I had more practice doing it.” 
Theme 5: Recognizing when to step up and step back 
 In order to be effective leaders, 4-H alumni described situations in which leaders need 
to recognize when to step up and when to step back to let others lead in both school and work 
situations.  When asked directly how leadership is defined, Danielle described how leaders 
need to understand the circumstance in the following description, 
“Being a leader is someone who, depending on the circumstance they change their 
leadership ways.  So you are going to lead a group of five year old kids a little bit 
more strictly than you would a group of peers.  You would be more like, you would 
join in with the peers while the kids you may have to tell them to do this.  So 
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leadership is adjusting to the people that you are leading and the environment in 
which you are in and then to make it a successful mission.”  
The multiple 4-H alumni (15 out of 20) emphasized the importance of knowing when 
to step up or step back through phrases like “understanding a situation before taking action 
(Angela)” and “being a part of them team while balancing leading things” (Brittany).  
Brittany felt it is critical to give others the experience of being a leader, yet support them and 
be willing to assist others, in a way similar to what Jessica  illustrated during her interview by 
stating,  
“I think to be a really effective leader you need to experience all aspects of what you 
are going to be leading.  Effective leaders that I know were never given instructions 
on what to do, they kind of figure it out on their own, so obviously you always have 
assistance and like for me I always know who I can go to help out and it's different 
people for different things but also to be, to help effective leaders I think you can also 
just give them support and say okay, you figure it out but if you ever have any 
questions that's when you can come to me and I will help”  (Jessica). 
One important perspective shared by five 4-H alumni was the concept of “using the strengths 
and skills of others” to be an effective leader and have an effective team.  As Ian described in 
his definition of leadership,  
“..to me leadership is all about knowing when you need to step up and when other-- 
knowing when you need to step back as well, too.  So to me, I feel that everyone has 
their own unique set of skills.  Everybody is more capable at times of leadership than 
at other times.  And I can see that with myself, too.  There's times that I can really get 
a project off and going because that's what I am good at.  I am good at getting people 
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organized, and making sure everybody is going in the right direction.  Once that 
happens, there's other people that I am organizing that have better skills in an 
individual area than I do.  And that's really where my definition has changed, in that 
it's not just the president that's doing all the leading.” 
Ian understands the importance of letting others lead when their skill and ability is suited for 
that area.  Austin also provided a similar definition of leadership, as quoted below, 
“Leadership today for me is something where the major goal of what you are doing 
as a leader is to allow people to work and or develop to the best of their ability.  That 
means that your job is to be the catalyst that gives them that environment for their 
growth.  I used to say leadership was, you know, you tell people what to do.  But that 
isn't it.  By the time I hit high school, I defined leadership as being there, explaining 
things to kids, teaching them.  It's more of a teaching role than a boss/employer 
role.” 
These definitions provided by 4-H alumni describe leadership as being a team based effort in 
which they are willing to step-up and being in charge if needed, but they are also able to step-
back and let others lead.  4-H alumni internalized this concept through filling the role of 
supporter (Austin), finding the balance of leading and following (Brittany), and utilizing the 
skills of other individuals (Ian, Alexander, & Nicole).  This team based approach allowed for 
alumni to interact and learn from others.  One 4-H alumni described how she is going to learn 
about crops when she started attending college:  
“Challenges [at college] would be knowing a lot about the crops because I am a city 
kid and I may have corn fields surrounding my school in the middle of nowhere but I 
don't know a lot about them and so if we had farmers that I could connect with and 
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say I need help with crops--”Can you explain this to me?” They would be willing to 
help me because some of them are like second families to me” (Sarah). 
This example showcases her willingness to ask for assistance in situations where others may 
have more knowledge.  These illustrations show both 4-H alumni’s internalization and 
description of effective leadership in regards to knowing when to step up and step back.  
Other individuals indicated having an understanding of when to switch gears when they are 
in committee situations based on the team members present.  For example, as chair of 
multiple committees at Iowa State, Alexander describes his ability to switch gears to best 
work with individuals 
“Each committee has an entirely different personality.  We have an entertainment 
committee and the two girls on that are insane in the best way you can think of, which 
is fantastic because they are our entertainment committee and they are supposed to 
be that way.  And I have to tailor what I say and my tone and my energy level to 
balance them out.  Which is the opposite with our displays co-chairs.  They are 
monotone and quiet.  They are fantastic, but they are monotone and quiet and they 
don't say much.  I have to flip that switch and I have to be the energetic one I have to 
try and get them to say words.” 
Overall, 4-H alumni rely on others to complete a task, but give themselves room to be 
involved if needed.  This shows that they are able to appropriately interact in various settings 
and understand when to lead and when to let others lead.  They understand the importance of 
team work and balance being in charge and letting others lead and accomplish tasks.   
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Internalization 
There were two important concepts related to leadership that 4-H alumni did not 
describe as being descriptions of effective leaders, but arose as internalizations of effective 
leaders.  Those internalizations are: (6) the need to encourage others and (7) seeking success. 
Theme 6: The need to encourage others 
“I encourage, encourage, encourage.  You can never encourage enough.  I try to get 
my friend to talk to a group of people and she thinks it is the most terrifying thing.  I say, you 
have done this, this, and this.  This isn't that much more.  Look at the things you have 
accomplished” (Jennifer).  
Many 4-H alumni indicated similar situations where encouraging others was 
important for the well-being of the individual and the team.  Similarity, Jonathan shared that 
he “points out strengths in character and the quality of the person.  I say, you are really bold 
and tried something new.  I encourage in that way.” 4-H alumni Victoria included 
encouragement in her initial definition of leadership when she stated, 
“Leadership is having a specific goal in mind and having the dedication and the 
motivation to work towards that goal, but you can't do it by yourself.  You need to 
have the respect of your group and you need them to understand what you are doing 
and you need to encourage them throughout the process and you also need to give 
credit where credit is due because they are doing a lot of the work as well as you.”   
4-H alumni described situations in which they felt they should encourage others to 
lead.  Actions they took included demonstrating excitement for the other person’s idea, 
knowing when to encourage versus when to “shove,” and being supportive.  In their own 
lives, eight 4-H alumni also indicated the importance of belonging in order to become an 
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effective leader.  Along those same lines, being approachable is also something 4-H alumni 
do in order to make sure others feel comfortable in leadership positions.  To do this, one 4-H 
alumni indicated they “never give blanket messages.  I always tell them specifically what they 
are doing well” (Alexander). This idea was also illustrated by Kelsey, a university lecturer, 
when she discussed how she encourages her students.  She gave detailed examples of things 
she does in her office, workspace, classroom and emails to make sure students know they can 
discuss things other than the assignments with her.  One of those things is creating a 
classroom that is more of a team based learning environment that allows students to touch 
and interact with the textile materials.  She uses this as a method to also interact with the 
students as opposed to lecturing the entire class period.   She believes this has created a 
positive, encouraging environment for her students. 
4-H alumni also indicated situations where they naturally apply their ability to 
encourage others.  One 4-H alumni said “I hang up the goal sheet so that we all see it.  It's 
really motivating for the team” (Allison). She described this as the process that created a 
positive atmosphere where the team had the same goal in mind.  4-H alumni also discussed 
being willing to fill in with supporting roles to let others experience leading, such as when 4-
H alumni Ian described letting others lead when their skill and ability is better aligned with 
the task at hand. 
Theme 7: Seeking success 
 4-H alumni internalized several things as important to fostering successful working 
environments.  Older 4-H alumni valued creating a “positive, productive culture at work” 
(Derek). Within these work environments, supervisors take the steps necessary to ensure the 
other staff are successful in their positions and assist staff in achieving their goals.  Overall, 
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many of these internalizations contributed to their success during their time as members.  
One 4-H alumni shared the following illustration regarding her 4-H experience: 
“I won the whole thing with the market hog and I remember my brother being so mad 
because he spent all the time and he did all the work and so that was a big thing for 
me because I realized it wasn't just like-- you couldn't just show up and do all that 
kind of stuff without someone [helping] from outside or you felt guilty not putting in 
your time.  After that then I really took an interest in all my projects and--I don't 
know--it was a lot better of an experience because I actually felt deserving of it when 
I won after that” (Kelsey). 
Later in the interview, Kelsey discussed how she thought it was important for people 
to feel successful in their roles, but also for them to feel like they deserve those successes.  In 
both school and work, 4-H alumni seek accomplishment in the things they do.  Many 
recognized “they won't always get the purple ribbon,” (Jessica) but it is important for the 4-H 
alumni as well as those they work alongside to attempt to do their personal best in each 
situation they are presented with in school and work environments.  As Allison indicated, she 
now “pushes herself and others to be successful,” similar to how adults did for her when she 
was a 4-H member.  Jessica also indicated that she “works hard and uses support of others to 
be successful,” in order to reach success on various tasks from school to club environments.  
Two participants believe they add value to the work team, which increased their dedication to 
the success of their team projects (Derek & Austin).   
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Research Question 2:  What particular leadership knowledge and skills Iowa 4-H 
alumni possess and attribute to their 4-H experience? 
 Nearly every idea that related to 4-H alumni' internalization of leadership skills was 
also described as a possession or attribute of the individual.  There were four major themes    
4-H alumni described as being attributes of their 4-H experience.  These themes include: (1) 
generosity, (2) learned facilitation strategies through practice, (3) mastery through multiple, 
early experiences and (4) working with adults and peers to accomplish tasks. 
Theme 1: Generosity 
  “Because of 4-H, I want to be involved.  It just seemed really easy to stay involved” 
(Alexander).  The majority of 4-H alumni (15 out of 20) shared similar feelings regarding 
their engagement in community events and leadership positions now that they are no longer 
4-H members.  Every single member is either currently engaged in service opportunities or 
exploring potential clubs if they are incoming freshman just starting school at the time of the 
study.  Three freshman 4-H alumni were already running for leadership positions on campus.  
One 4-H alumni specifically attributed 4-H to making her a leader automatically on campus: 
“I've had so many leadership roles I almost .  .  .do it automatically.  Like for 
instance, I know the campus pretty good [sic] because I have been here how many 
times because of 4-H and so I know where buildings are and so like the first week 
there were so many other freshman who were like “I don't know where this is.”  So I 
would show them or tell them where they are or I'd direct them, you know, in the right 
direction.  So I kind of would take that leadership position” (Danielle). 
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Three participants also indicated continued service to 4-H through intended future 
involvement in Collegiate 4-H or returning home to provide workshops in their local 4-H 
programs or underserved counties, as Sarah indicated,  
“I kind of what to be a 4-H leader but I kind of want to go out in the county and say, 
"I want to show you how I did my rigs in 4-H" in maybe a county where they don't 
send a lot of projects to the state fair because maybe their write-ups are just terrible.  
And I could hold a workshop saying, "here's how to do a write-up." A lot of these first 
year members are like, "How do I do a write-up?" So I would give them a copy of 
mine and say "Here you go!" This is what you do, make sure to include pictures 
because obviously the judge cannot be with you to do that project so take tons of 
pictures, include them in your write-up and this is what questions you need to answer.  
I want to help kids learn the rope of 4-H.” 
These illustrations are similar to many alumni, with either intended participation in 4-H 
related service or other service opportunities.  Given the time of the study, early fall 
semester, many 4-H alumni had not had time to become engaged in activities, yet they had 
the intention to be involved in campus activities and leadership roles, but every first year 
student intended to be involved in an organization, if they weren’t already involved.  Among 
non-freshman 4-H alumni, many are engaged in service as leaders through serving on 
national boards, local community fora, and through leading Bible studies.  Every single 
participant (20 out of 20) was involved in some club or service organization.  Three 4-H 
alumni are also furthering development of the agricultural field through strategist positions 
(Derek), which they attributed to 4-H for exposing them to the field and increasing their 
knowledge at an early age.  Another 4-H alumni said “I want to use Iowa crops to feed the 
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world with the supplement I created [during my time in 4-H].  Then I want to go to other 
countries and make it a sustainable practice” (Victoria).  This same 4-H alumni later stated, 
“I didn't really understand what community service was, but I learned I can create my own 
citizenship projects and go out and better my community.”  Through 4-H, individuals have 
learned the importance of contribution to communities through sustained projects. 
 Overall, the majority of 4-H alumni (18 out of 20) made statements regarding their 
ability to be engaged in leadership and service early in their 4-H careers, which has led to 
them wanting to serve their communities and stay busy in events outside of class because 
they are used to “being involved.”  Outside of those statements being made directly, each and 
every 4-H alumni is engaged in more than their standard roles and responsibilities of simply 
attending school or working.   
Theme 2: Learned facilitation strategies through practice 
 “All of these real world experiences from 4-H have given me confidence in being a 
leader on campus” (Jonathan). Similar to Jonathan, many other 4-H alumni demonstrated a 
connection between 4-H and their ability to facilitate groups.  They credit experiences in 
their clubs, on county councils, and at national events that have provided them with 
opportunities to facilitate that have benefited their current roles and responsibilities as 
emerging adults.  One particularly strong illustration was given by a 4-H alumni working 
with a diverse group, 
“In the spring of 2013 I was a facilitator for National [4-H] Conference and that is in 
my life the single most important--I don't want to say “trial by fire” because I don't 
think it's that—but coming into that we had a bunch of informational meetings and 
webinars and it was all very vague.  And it was a bunch of theory and this is the 
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theory behind running a group and when you get there you are more or so thrown to 
the wolves with creating a lesson plan.  .  .and having to actively engage 16 members.  
It's not just from your state--it's not even just from your hometown—it's from across 
North America and I found that very difficult.  I had two delegates from Puerto Rico 
who spoke very poor English; I had a delegate from Canada who is mostly deaf and 
that was very challenging; and I had to go back again and again and again to my 
State [4-H] Council experiences, my [National 4-H] Congress experiences and my 
experiences on the Iowa 4-H Foundation board almost every 20 minutes to try and 
figure out a new way to engage my students” (Alexander). 
This 4-H alumni had a strong sense of 4-H skills learned from state level experiences 
that benefited his facilitation.  In general, 4-H alumni who participated at the club level 
attributed ideas of “understanding how to keep a team motivated” (Kaitlin), having 
responsibility” (Angela & Danielle), and “speaking about important topics” (Eric), directly 
to their experiences in 4-H within their club as they took on leadership positions and gave 
club level presentations.  As many 4-H alumni indicated, there are situations in which they 
use their leadership skills directly related to 4-H communications.  As one 4-H alumni stated, 
“without 4-H, I would have no idea how to stand up in front of the class [I lecture] and talk 
to them--actually engage them” (Angela). 4-H alumni attribute their leadership skills to 4-H 
club membership through illustrations similar to this one: “Each officer position gives you a 
different experience and opportunity.  They all give you responsibility” (Nicole). Derek 
indicated a similar experience becoming president at an early age in the following 
explanation:  
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“It's hard for me to think of something specific [that gave him leadership skills], I'm 
not really sure I mean, I've always had some leadership qualities and I think that 
once I recognized that there really weren't any candidates stronger than me to be 
president, I took it upon myself and said you know what I am going to run and then I 
think I ran like a small campaign, as far as what my parents did, eh, I don't even 
know that my mom wanted me to be president that young to be honest, I mean she 
wasn't discouraging but she was like are you sure, that's not typical you know? I think 
they always knew that I had leadership qualities for some reason.  I was good at 
rounding up the gang and taking charge and so really, I think it was just recognition 
and letting me do it.  My mom didn't stop me.  It was just you know what, I don't know 
if this is a good idea, but if you really want to do it, let's do it.  It was good.” 
His illustration showed that when adults are willing to invest time into individuals, even 
when they believe they are too young, the 4-H members have the ability to be leaders in their 
clubs that will enable them to grow into adult leaders.  Derek later attributes his 4-H club 
leadership experience providing him opportunities to learn how to be genuine, outgoing, and 
have the social skills to carry out his role as a managing agricultural strategist today.  A final 
illustration of learning facilitation strategies through 4-H comes from Alexander.  Alexander 
has had the opportunity to facilitate multiple committees on campus as well as a few national 
events.   
“It's hard [being a strong facilitator] and I don't know how to describe it, but it 
comes with a lot of practice.  You can kind of, after giving so many presentations and 
running so many groups and facilitating so many things through 4-H there's this 
aroma in the room that you just know what to do.  Especially when you asked 
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questions to your team members and your committee and depending on their 
responses and their tone you know if they are engaged or not.  It takes half a second 
and at that point you can change or stay the same.” 
Alexander illustration shows that he attributes his 4-H experience to providing him the 
undertones of his current facilitation ability.  4-H provided him with multiple opportunities to 
experience facilitating and now he is able to use those skills in college and extracurricular 
activities.   
Theme 3: Mastery through multiple, early experiences  
“So I started [presenting] right off the bat and it was great, as I think I was in 4th 
grade and I started doing that right off the bat.  It got me used to being in front of 
people.  I was very fortunate, I got to go to the [Iowa] State Fair a couple times with 
my presentations and getting used to that at an early age is so beneficial because it's 
almost like just jumping in the pool, right? The more you hesitate, the longer you 
wait, the harder it becomes.  I'm actually an introvert by nature but I force myself to 
be extroverted.  4-H is a key component for me to be able to do that” (Derek). 
The 4-H alumni quoted above is currently a public presenter and strategist for an agriculture 
company.  His quote is indicative of the experiences of other 4-H alumni.  Others attributed 
“learning communication skills through experience helped me develop a leadership style by 
talking during the meeting, and eventually running the meeting” (Alexander).  These 
thoughts were consistent across all 4-H alumni, but 4-H alumni who noted on the 
demographic questionnaire that they took place in a state or national event reflected on those 
events during their interviews.  One 4-H alumni who reflected on being chosen to attend 
National 4-H Congress shared, 
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 “Before I went, I was a good club leader.  I was good with maybe a dozen kids, and I  
was confident.  When I went to Congress, I learned how to facilitate larger groups, 
and now I am comfortable doing that, too” (Jennifer). 
Other 4-H alumni indicated similar experiences regarding their facilitation skills.  For some 
individuals, “4-H got them comfortable talking to people” (Trevor). Others “learned how to 
control groups of people by engaging them” (Alexander). 
 Older 4-H alumni indicated situations in which 4-H provided the “foundation” for 
their leadership skills overall, whereas younger 4-H alumni shared specific situations in 
which they learned how to facilitate groups.  As one of the 25-yearold 4-H alumni stated,  
“4-H challenged me to think about what it truly means to be a leader.  What qualities 
make up a leader?  How do I recognize individual differences and piece them 
together?  How do I communicate?  What is communication?  4-H built all of those 
elements that I use on an hourly basis now” (Eric). 
The 4-H alumni above attributes 4-H with providing him the foundational skills and 
experiences to be an effective leader in his role today.  Other 4-H alumni indicated this same 
attribute through comments such as “4-H provided me with a base for skills and working in 
diverse situations” (Alexander), and “I attribute 4-H [for] my ability to be able to talk and 
lead others effectively” (Shelby). 
Theme 4: Working with adults and peers to accomplish tasks 
The 4-H equation includes caring adults an essential element (see Figure 1, 
Cooperative Extension Service Iowa State University, 2013).  While many 4-H alumni 
mentioned gaining project area knowledge, receiving encouragement, and learning how to 
work with different populations through their interactions with adults, multiple 4-H alumni (9 
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out of 20) mentioned learning how to be a leader in club settings from their peers in their 
club as opposed to adults.  Learned skills from older officers include “talking and listening to 
keep the attention of others” (Nicole), another 4-H alumni indicated that nearly all of her 
knowledge and experience came from other peers.  Kelsey indicated that the older members 
in her club assisted her with projects and volunteer events.  4-H alumni Jennifer shared the 
following experience from her first club meeting: 
“My very first meeting was at our president’s house and I really admired him.  He 
was a senior and he was just super awesome in the way that he could have fun and 
what not, but when it came down to business, he was business.  And he really taught 
me that that's really important, like you can have fun and you can be a fun person but 
when it's business time, like you need to be serious and he was just really good at that 
and he was really good at relaying that to the rest of the kids too, so.  That really 
influenced me a lot.” 
Jennifer went on to connect how those experiences with youth leaders impacted her 
leadership skills as she grew through the program.   
“He was really good at including everyone as well and like even though it was my 
first time, he had me lead the pledge of allegiance or something like that.  And it was 
just the inclusion of everybody, like that was really, really important to me and I've 
continued to do that as I have progressed in the leadership roles.” 
Jennifer indicated from experiencing a particular leadership style that incorporated everyone 
and made her feel welcome, she is not able to internalize that as a value in her own 
leadership practices. 
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Through those observations, 4-H alumni also learned the importance of “passing their 
knowledge down to other younger members as they grew older within the club (Brittany).”  
4-H alumni who had out-of-club opportunities then gained experience working with other 
leaders at the county, state, or national level that provided them with more leadership skills.  
These illustrations include State 4-H Council, National 4-H Congress or National 4-H 
Conference.  As 4-H alumni Eric indicated, State 4-H Council was an opportunity that 
provided him with a stronger application of his leadership skills outside of his county.  As a 
delegate to National 4-H Congress, Jennifer shared her experience at National 4-H Congress, 
“Before I went, I was a good club leader, I was really good with our small little 
group of maybe a dozen kids that at the most at a meeting, I could lead them and feel 
comfortable and confident and be guiding them pretty well.  When I went to 
Congress, I gained the skills to be able to lead our group of 30 youth council kids.  
So, cause with a group that big you do ice breakers.  That's what you do to get 
everybody comfortable with each other and involved and make friends and what not.  
So it really took me up to that next level and then being able to speak in front of 
people, like it helped me out with that, too.” 
In looking at 4-H alumni responses, the idea of learning from other 4-H members was 
more prevalent than the 4-H alumni learning from adults.  As one 4-H alumni clearly stated, 
“Just watching the older kids in my club as leaders taught me what I wanted to do and what I 
didn't want to do” (Victoria).  There is a sense of learning from those directly ahead of them 
in the club, but leaders also supported members in learning leadership skills.  Through 
interacting with many different youth and adults during their club experiences, 4-H alumni 
learned that “everyone has their own unique set of skills” (Ian).  Though these caring adults 
46 
 
assisted youth in project area knowledge and creating supportive environments that promote 
belonging, leadership knowledge appeared to be learned through peer observation and 
interaction. 
Overall, 4-H alumni felt comfortable working with adults, peers, and/or co-workers 
now due to their experiences working with others in 4-H.  For some, these skills were 
directly related to work material: “4-H challenged me to think in business- and leadership-
driven environments with others” (Eric).  Other 4-H alumni indicated situations in which 
they learned how to communicate and lead various individuals that now benefit them in their 
current roles and responsibilities.  Even through these interactions, 4-H alumni saw these 
situations benefiting them because others made them feel good about moving forward and 
they want to carry on that same mindset when it comes to working with others. 
Research Question 3.  How do Iowa 4-H alumni use leadership knowledge and skills 
obtained through 4-H in their everyday lives? 
 The 4-H alumni indicated a number of ways they use their leadership knowledge and 
skills obtained through 4-H in their daily lives.  Overall, each 4-H alumni shared different 
ways in which they apply their skills in their lives, depending on their current roles and 
responsibilities.  It is important to note in this section that since the study took place at the 
beginning of the school year, many freshmen were just coming to campus and were not able 
to be engaged in formal leadership roles.  However, they did use their leadership knowledge 
and skills in different ways, as showcased below through (1) building teams, (2) meeting 
individuals where they are, (3) oral and written communication and (4) time management.   
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Theme 1: Building effective teams 
 The 4-H alumni who were currently working or involved in campus leadership 
positions indicated the importance of building effective teams when it comes to using their 
leadership knowledge and skills.  In informal ways, 4-H alumni use multiple methods to 
ensure teams are working effectively.  As one 4-H alumni reflected, “I had to show them the 
best way to mulch because no one else knew how, and I did [know]” (Trevor).  Others 
mentioned ways that they created effective teams through “being excited about the project” 
(Kaitlin), “giving the team chunks toward a goal, I give them a piece of what they are 
working toward” (Alexander) and “planning productive meetings” (Eric).  They use 
delegation strategies to support each of the team members.  Additionally, four 4-H alumni 
mentioned the importance of “communicating in the way that works best for others,” 
(Nicole) “selecting individuals for roles based on their personalities” (Alexander), and 
“knowing their own skill and ability as well as the other team members” (Ian).  Within work 
situations, 4-H alumni indicated situations where they use effective leadership skills to build 
teams as well.  They discussed importance of leveraging the skills of others and “finding 
ways to make people work best together,” (Derek & Eric) as well as knowing and 
understanding their role and contribution to a larger whole (Austin & Angela). 
Theme 2: Meeting individuals where they are 
 4-H alumni indicated multiple situations in which they used their leadership skills and 
knowledge to meet the needs of individuals throughout their current roles.  One 4-H alumni 
provided an in-depth illustration of her strategy of meeting individual needs: 
“I would say that there's so many different types of people in 4-H with so many 
different work ethics and ways of communication; that's what I took the most from 4-
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H.  I learned, maybe the hard way, that there's some people that  might need more 
encouragement than others and, you know, more high-fives and attention and other 
people are fine if you just leave them alone and they will figure it out on their own.  
So maybe reading people is something I learned.  It's a lot of body language stuff 
gives them away….  Some people react, like if they are playing poorly [referring to 
sports] to get more aggressive and like stomp around or do ridiculous things and then 
it's like, okay, you need to take a break” (Allison). 
While this 4-H alumni indicated how she applies this knowledge broadly in her life, another 
4-H alumni discussed more specific examples of how he interacts with individuals in order to 
meet their needs. 
“We have an entertainment committee and the two girls on that are insane in the best 
way you can think of, which is fantastic because they are our entertainment 
committee and they are supposed to be that way.  And I have to tailor what I say and 
my tone and my energy level to balance them out.  Which is the opposite with our 
display co-chairs.  They are monotone and quiet.  They are fantastic, but they are 
monotone and quiet and they don't say much.  I have to flip that switch and I have to 
be the energetic one.  I have to try and get them to say words” (Alexander). 
Overall, 4-H alumni indicated “it is important to know that everyone has their own 
unique skills and understand how to use the other individuals' skills to the max as well 
(Ian),” and “seeing where everyone is at and putting them all together” (Eric).  They also 
discussed situations in which they meet the needs of others by “helping classmates who need 
things explained in a different way” (Jennifer). 
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Theme 3: Oral and written communication 
The majority of 4-H alumni indicated use of their oral and written communication 
skills in current roles and responsibilities.  These uses include “connecting the ideas of 
others,” (Ian) “crafting messages to respect others,” (Eric) “talking in front of others 
confidently,” (Eric, Trevor, & Jennifer) “receiving scholarships,” (Victoria & Allison) 
“writing papers,” (Victoria) “interviewing for jobs,” (Allison) and “preparing 
presentations,” (Derek, Victoria & Brittany)  “actively engage others,” (Ian) and one 4-H 
alumni “gives weekly presentations for a national company” (Derek). All of these abilities to 
communicate both written and orally were gained from experiences ranging from county or 
state level interviews, record book, agenda preparation to club presentations (Angela, Kelsey, 
& Victoria).  While many participants highlighted positive experiences giving presentations 
at the county or state level after advancing from the county (Derek & Eric), many 
participants also gained valuable communication skills from presenting at the club level as 
well.  Angela, a 4-H alumni who only gave club-level presentations, indicated how the 
knowledge and skills she gained in 4-H benefit her now as a lecturer in the closing statement 
she made during her interview:  
“If I hadn't learned how to speak in public, if I hadn't learned those leadership roles, 
I could not do this job, so for me, that came through 4-H, I know a lot other people 
get it in a variety of other types of activities but for me it came through 4-H.” 
Theme 4: Time management 
“When you are involved in 4-H and other extra-curricular activities you really need 
to be able to use your time wisely so you make sure that you are keeping up on your 
school work, keeping up on your 4-H projects, making sure you are taking care of 
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your animals that you are taking to the fair, and all those things are going to benefit 
me later in life.  .  .because those are all life skills that you are going to use.  I mean, 
what job are you going to have that you aren't going to have to communicate with 
people and use your time wisely?” (Ian) 
This quote is not only an attribute, but also an instance of skill usage in his current role as an 
emerging adult.  A majority of 4-H alumni (13 out of 20) indicated some use of time 
management skills they gained from 4-H in their lives today.  4-H alumni said “I make it to 
class and meetings on time,” (Brittany) “I wake up and I am prepared for the day,” (Trevor) 
“I enjoy being involved in things and I am more productive when I have multiple things to 
do,” (Nicole) and “In college, there are so many things to remember, I put them all on a 
planner, much like I did when I was in 4-H” (Victoria).  As one 4-H alumni described her 
college experiences, 
“.  .  .time management in my daily life now is key.  No one makes you go to class, no 
one makes you eat, no one makes you sleep, but I've learned that to be the best person 
that I need to be, I need at least 7 hours of sleep.  I need to eat 3 meals a day and I'm 
paying for class, so I need to do well in class because that's going to help you in the 
future” (Brittany). 
Brittany later discussed the importance of having good study habits, which included chunks 
of time in the library dedicated to certain tasks.  She has found a way to balance her work, 
school, board member and general life through this strategy and discovered healthy habits to 
be contributing to causes she is passionate about.  Every individual maintains different 
strategies to effectively manage their time, but they all have used their time management 
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skills to adjust to their current roles and responsibilities that carry beyond the classroom or 
office environment. 
Summary of Findings 
 In conclusion, when evaluating the findings as a whole, the findings of this research 
show evidence that 4-H programming has benefitted emerging adults as they take on new 
roles and responsibilities.  Of those factors, the most prevalent were related to time 
management, written and oral communication, and understanding the individual needs of 
others.  These findings suggest the importance of continuing 4-H programming in club 
settings to further develop youth across the state of Iowa.  Since there is overlap in 4-H 
alumni use, attributes and internalizations, Figure 2 has been developed to assist in the 
understanding of the overlap of those themes.   
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CHAPTER FIVE: DISCUSSION 
The aim of this phenomenological qualitative research inquiry, with a sample of 20 
emerging adults aged 18 to 25, was to gain a better understanding of their leadership skills 
and knowledge.  This study highlighted three research questions: (1) How do Iowa 4-H 
alumni describe and/or internalize effective leadership in their lives today?; (2) What 
particular leadership knowledge and skills Iowa 4-H alumni possess and attribute to their 4-H 
experience?; and (3) How do Iowa 4-H alumni use leadership knowledge and skills obtained 
through 4-H in their everyday lives?   
The findings from these research questions were extensive; therefore, in this chapter, 
only the most prevalent themes are discussed.  Following the discussion of the major findings 
and conclusions drawn from this study, the study's limitations, implications for 4-H staff, and 
areas for future research are addressed.  Two major themes emerged from the first research 
question which related to describing and internalizing leadership knowledge and skills, 
including theme 2: guiding others and theme 5: recognizing when to step up and step back.   
Related to the second research question, two major themes arose regarding 4-H alumni’s 
possessions and attributes, those include, theme 3: mastery through multiple early 
experiences and theme 4: working with peers and adults to accomplish tasks.  For the third 
research question, the most prevalent themes related to theme 1: building effective teams, 
theme 2: meeting individuals where they are, and theme 3: oral and written communication. 
 The findings from this study are consistent with earlier literature on 4-H alumni 
development of leadership skills (Cantrell et al., 1989; Seevers & Dormody, 1995); however, 
this research adds to both the qualitative knowledge of 4-H leadership development as well 
as showcases Iowa 4-H's development of “effective leadership outcomes in the 4-H equation” 
53 
 
(see Figure 1, Iowa State University Cooperative Service Extension, 2003).  Specifically, this 
research adds to the research on 4-H alumni leadership experiences as no other 4-H study has 
applied the Kouzes and Posner (2002) model to understand the leadership skills of alumni.  
Through applying this model, it was discovered that Iowa 4-H alumni are effective leaders in 
their school, work, and community environments according to the Kouzes and Posner (2002) 
model created for business leadership. This study also adds to the research on Iowa 4-H 
programming, as Iowa 4-H intends to be viewed as a leading state in 4-H programming, yet 
there is little published research to support these claims.  With Iowa 4-H enrolling 1 in 5 
youth across the state in Iowa in research based programming, research needs to be published 
to illustrate what the program efforts offer for members. 
Interpretation of Results 
Defining Leadership   
Youth leadership development research suggests youth and adults define leadership 
differently.  While youth define leadership as a collaborative effort, adults tend to describe 
leadership in terms of boss interactions in which one person is in charge (van Linden & 
Fertman, 1998).  In this study, the results present a balanced definition of leadership.  While 
individuals discussed their abilities to step up and take on responsibilities, they also believed 
in the importance of working together as a team.  This showcases that 4-H alumni possess 
both the ability to work as a team, and as individuals when applying their leadership skills 
and knowledge to everyday situations.  This supports that 4-H alumni believe leadership is 
“the ability to influence and support others in a positive manner toward a common goal” 
(Leadership Opportunities, 2013), similar to the anticipated outcome supported by the 4-H 
program.   
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Describing and Internalizing 
The first research question, which aligns with other studies (Anderson et al., 2010; 
Welch et al., 2013) related to how 4-H alumni describe and internalize leadership skills and 
knowledge.  Primary findings within this question include (1) guiding others and (2) 
recognizing when to step up and step back.  Internalizing involves the integration of attitudes, 
values, standards, and opinions of others into one's own identity or sense of self (Corsini, 
1999).  Each 4-H alumnus interviewed had a strong sense of self.  They integrated the values 
and standards of the 4-H program into their daily lives, and credited 4-H for providing them 
with multiple skills to be successful.   As Cantrell et al., (1989) showed quantitatively, skills 
and knowledge positively correlate with level of 4-H involvement.  4-H alumni who attended 
events such as State 4-H Council or National 4-H Congress provided more in-depth 
descriptions of leadership.  These 4-H alumni also had an increased number of opportunities 
in which to practice their leadership skills, but it is important to note the positive youth 
development model being applied in the daily lives for these 4-H alumni in multiple 
situations.   
The positive youth development model promotes meeting individuals where they are 
on the “continuum” of leadership abilities and provide ways for each member to improve on 
their individual baseline skills.  In this study, this strategy was found to have benefitted 
emerging adults in many ways.  Some 4-H alumni are currently able to lead groups of 
students across campus for events; others are able to comfortably talk to their professors and 
group members.  While 4-H alumni reflected on their experiences during their time in 4-H 
and shared their current leadership experiences, it is apparent they were all in different places 
of development and application of leadership skills.  In this particular study, some 4-H 
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alumni mentioned taking leadership roles in 8th grade, but regret being too busy to take on 
more roles when they were senior 4-H members.   
Overall, each member gained leadership skills and knowledge relative to their 
abilities.  This would be expected in the Positive Youth Development Theory (Learner et al., 
2005), as each individual had their leadership abilities developed from the baseline they 
entered the program having.  For example, in some of the experiences shared, the alumni 
assisted in preparing club meeting agendas, but in others the adult leaders needed to help 
them preside over the meeting.  Some individuals were capable of presiding over a meeting 
as an eighth grader, whereas other individuals may have needed assistance when they were 
college seniors.  The positive youth development model suggests that individuals need to be 
met where they are on the continuum of leadership development and advanced through 
experiences relative to their prior engagement.  In this study, that model was appropriately 
applied to create “Competent” leaders, which is one of the 5 C’s of positive youth 
development.    
 Possess and Attribute 
 At the time of writing, the researcher could not find any specific studies regarding 
what 4-H alumni personally “possess and attribute” to their 4-H experience.  However, the 
National 4-H website provides resources regarding the importance of building character on 
its website (www.4-H.org), meaning it is highly important to understand the skills and 
knowledge 4-H members attribute to 4-H as the National 4-H Council hopes to produce 
positive characters.  The website clearly outlined multiple things club leaders could use to 
build character that are similar to things 4-H alumni did in their clubs.  The website states the 
objective is to “help members develop such skills as decision-making, teamwork, 
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communication, tolerance, and conflict resolution” (www.4-H.org).  This study had two 
primary findings related to possessions and attributes 4-H alumni held regarding their 4-H 
experience (1) mastery through multiple, early experiences, and (2) working with peers and 
adults to accomplish tasks.   
Researchers van Linden and Fertman (1998) suggest the third and final stage of 
leadership development as being mastery, which all 4-H alumni in this study attribute to their 
4-H experiences.  Past work suggests project areas are the leading contributor to success in 
leadership (Radhakrishna & Sinasky, 2005), however the present study indicates experiences 
with opportunities to lead and facilitate groups for Iowa 4-H members is also critical to the 
development of leadership skills.  Project areas were mentioned minimally in this study, but 
project areas are not a major emphasis of the Iowa 4-H program, unlike that of other states.  
Without in-depth knowledge regarding the differences in the programs and program priorities 
across the nation, this claim is hard to make as each state offers slightly different experiences 
for youth.  For example, California 4-H places priority on subject area (http://4h.ucanr.edu), 
but the Iowa 4-H program focuses on leadership development as a primary outcome (see 
Figure 1, Iowa State University Cooperative Extension Service, 2013).  This showcases that 
even though the national priority is on Health Living, Science, Engineering, and Technology, 
and Citizenship each state needs to perform individual evaluations regarding their specific 
states intended outcomes. 
One finding of this study that is not present in other studies is the influence of 
working with peers and adults to accomplish tasks.  The 4-H equation (see Figure 1, 
Cooperative Extension Service Iowa State University, 2013) indicates that “Caring Adults” 
are an essential element to the 4-H youth development outcome equation.  However, in the 
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results section of this study, peers were more often indicated as a resource that 4-H alumni 
learned leadership skills from compared to caring adults.  Caring adults were utilized in the 
areas of project knowledge, and establishing belonging, but peers were the means by which 
4-H alumni observed skills they put or did not put into practice. 
 Use of skill 
 Multiple uses arose as 4-H alumni shared their experiences relayed to their 
experiences today.  The primary uses shared were (1) building teams, (2) meeting individuals 
where they are, (3) oral and written communication, and (4) time management.  In one study 
involving Nebraska 4-H alumni, presentation skills were 45.3% (Ranked 9) of the 4-H 
alumni’s primary skill from the Targeted Life Skills model, but the Nebraska 4-H alumni did 
not rank time management, team building or meeting individuals where they are as a primary 
influence from their 4-H involvement (Fox, Schroeder, & Lodl, 2003).  Another new study 
conducted among Texas 4-H alumni by Merten, Locke, Williams, Carter and Lehman (2014) 
explored if 4-H alumni from Texas contribute to their communities and serve in leadership 
roles.  This study indicated that 90% of Texas 4-H alumni responded that 4-H had motivated 
them to be involved in their community.  Only 41 out of 425 participants (10%) indicated 
they volunteer in their community less than five hours per month, with the majority of alumni 
volunteering between six and ten hours in their community.  The present study of Iowa 4-H 
alumni indicted that every Iowa 4-H alumni in this sample is engaged in their community, 
including school community, in some manner outside of work and education.  In these 
environments Iowa 4-H alumni also indicated they use and apply their leadership skills and 
knowledge in those contexts and environments.     
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 Kouzes and Posner effective leadership model 
 Kouzes and Posner (2002) suggest five practices of effective leadership, specifically 
in the context of the business world.  4-H alumni in this study used similar skills to the five 
practices suggested through the Kouzes and Posner (2002) model, though the language is not 
the same.  Since the Kouzes and Posner (2002) study has never been applied to a 4-H sample, 
a Table 4 outlines how the Kouzes and Posner model translated into this study.  4-H alumni 
indicated they lead by example, which is regarded as by Kouzes and Posner (2002) as “model 
the way.”  They also emphasized the importance of encouraging others, which is “encourage 
the heart.”  4-H alumni described situations in which they enabled others to act, which was 
described as “building effective teams” in this study.  Finally, they shared how they work 
with adults and peers to accomplish a task, which is similar to Kouzes and Posner (2002) 
“inspire a shared vision.”  In this particular sample, alumni indicated the importance of 
understanding the process before challenging it, and it may be that since the study was 
conducted early in the transitions of their new roles they did not have adequate time to 
“challenge processes,” which is the final effective leadership trait Kouzes and Posner (2002) 
state effective leaders need to internalize.  Since the Kouzes and Posner (2002) business 
model of effective leadership has never been applied to a 4-H sample, this contribution to the 
literature showcases that 4-H alumni, who learned leadership informally through a positive 
youth development model are still indeed productive and effective leaders across other 
contexts.   
Communication of experiences over time.  While not specifically related to the study's 
research questions, it is important to note as study 4-H alumni reflected upon their 4-H 
membership experiences, differences arose related to the number of years they have been 
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alumni.  Half of study 4-H alumni were 18 years-old, while 20% of 4-H alumni were 25 
years-old, the maximum eligible age.  Of the 4-H alumni who were 18 years-old, two of them 
discussed their experiences as being current, whereas older 4-H alumni had had ample time 
to reflect on all of their program experiences as a whole.  Moreover, the 18-year-old 4-H 
alumni did not have ample time to engage in campus activities due to the early time of the 
study relative to their college careers.  However, they all expressed the intent to become 
involved in a club or additional activity.  Older 4-H alumni were actively engaged in work, 
school, or other community activities.  Most importantly, many of the older 4-H alumni 
(20%) mentioned the ideal that “4-H provided the foundation for leadership skills,” whereas 
the younger alumni viewed their leadership skills as being more related to specific situations 
in which they have used leadership skills.  Thus, future studies should explore other samples 
with an older variety of emerging adults to better understand the experiences of the older 4-H 
alumni.   
Limitations 
While the researcher designed a rigorous research study, there are a few caveats to 
note.  First, the sample was limited to 20 past Iowa 4-H members, all found through a 
database of self-reported alumni.  Qualitative researchers Bloomberg and Volpe (2012) state 
that individual interviews should allow for saturation in themes, yet the study is not 
generalizable across populations since the experience of individuals varies.  Twenty 
interviews does not capture the experience of every individual who has participated in 4-H, 
especially considering the wide ranges of experiences 4-H has to offer.  Second, ten of the 
twenty participants were 18 years-old and just ending their 4-H member experiences.  The 
range of ages in this study was limited, meaning further exploration needs to be done to 
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understand the experience of 4-H alumni who are engaged in the workforce or have more 
college experiences.  One recommendation would be to follow 4-H alumni a decade past 
their high school experiences to ascertain what types of leadership roles they acquire.  
Another limitation related to the sample of Iowa 4-H alumni would be that all participants 
were Caucasian.  While this is reflective of Iowa 4-H programming currently, there are other 
ethnic groups not covered in this sample. As Iowa 4-H begins to attempt inclusion of other 
ethnic groups, this is an area to be developed.  Additionally, since the alumni were identified 
using a database, it could be assumed that these individuals had a positive experience in the 
program and, therefore, provided contact information. 
Areas for Future Research  
 The current data collected from this study consists of a sample size ranging from 18 
to 25, with half of the participants being 18 years of age.  A future study could be conducted 
with an older sample of emerging adults to see how they are applying their skills in the 
workforce, for example 4-H alumni who are 25 to 35 years.  As mentioned in the limitations 
section, the beginnings of an emergent theme was apparent.  Specifically, older emerging 
adults communicated their 4-H experiences as being a “foundational skill,” while the 
younger 4-H alumni shared how specific experiences related to their current roles and 
responsibilities.  Through exploring the older emerging adult experiences, we could better 
explore how they use their leadership skills and knowledge in their work environments.   
  Additionally, the demographic questionnaire should be modified to include the office 
of historian and the participation event of county council if used with another Iowa 4-H 
sample, as five 4-H alumni indicated the office position of historian under the ‘other’ section 
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of the questionnaire.  If this demographic questionnaire is used in other states, it should be 
modified to include the programming that specific state offers in order to be best utilized.   
Implications for 4-H staff 
 The most salient implication for 4-H youth development staff at Iowa State 
University Extension and Outreach may be related to a change in the 4-H equation.  As 
currently written, the 4-H equation includes Caring Adults as one of the essential elements in 
the 4-H equation.  Based on the experiences shared in this study, 4-H peers had a large 
impact on 4-H alumni’s practice of leadership skills, and the adults provided assistance in 
project knowledge and creating a sense of belonging.  Though both 4-H peers and adults 
were critical to the equation, there appear to be a large majority of 4-H alumni that learned 
from observing others when it comes to developing leadership skills and knowledge, as seen 
in research question 2, theme 4: working with peers and adults to accomplish tasks.  By 
adding some ideal regarding peers, this may also provide more instances of observed 
leadership skill as the older members lead by example.  This experience is consistent with 
that found in other states (Seevers & Dormody, 1995).  However, it is most valuable when 
the youth are able to plan, develop, and implement projects (Peterson, et al. 2001), making 
the learning from peers more apparent if the adults were truly letting the 4-H members 
facilitate the meeting or activity. 
Conclusion 
 In conclusion, this study shows similar contribution to previous research regarding 4-
H alumni in other states, yet contributes to the field of research in many ways.  First, there is 
now data to support Iowa 4-H leadership development and showcase the experiences Iowa 4-
H alumni have regarding leadership and how they apply those skills and knowledge.  Second, 
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the present study also shows the need to further investigate peer influence in the context of 
learning leadership skills and knowledge.  Finally the findings from this study involved 
application of a business leadership model, Kouzes and Posner (2002), to the 4-H 
environment.  The application of this model provided a true example that 4-H alumni are 
prepared for the real world with life skills when assessing the skills of leadership, a primary 
outcome of the Iowa 4-H program.    
Closing Thoughts 
 The researcher truly enjoyed this journey of learning and the process of understanding 
the leadership experiences each of these 20 4-H alumni have had as a result of 4-H.  It is 
through the sharing of their experiences that the researcher was able to create a better 
understanding of the skills and knowledge 4-H alumni in Iowa have regarding their 
leadership abilities.  The implications from this study will be instrumental to the researcher 
as a program provider and supporter of 4-H programming. 
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Figure 1: 4-H Equation  
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Figure 2: Conceptual model of overlapping themes 
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Table 1: Detailed Demographics of Iowa 4-H alumni participants  
 
Pseudonym Age Gender Years in 4-H Leadership Positions Held 
Ian 18 Male 9 P, VP, T, PH 
Sarah 18 Female 9 P, VP, T, PH, RL, H 
Benjamin 18 Male 9 P, VP 
Brittany 18 Female 9 P, VP, T, S, PH, RL, H 
Derek 25 Male 9 P, VP 
Eric 25 Male 9 P, VP, T, S 
Allison 18 Female 9 P, VP 
Nicole 19 Female 9 P, T, S, PH, RL, H 
Alexander 20 Male 9 T 
Trevor 19 Male 9 P, T, S, PH, RL, Other 
Kelsey 25 Female 9 P, VP, T 
Jennifer 18 Female 8 P, VP, S, PH 
Danielle 18 Female 9 P, T, S, PH, RL 
Jessica 18 Female 9 P, VP, S, PH, RL, H 
Victoria 19 Female 9 P, VP, PH 
Angela 25 Female 9 P, VP, T, S 
Kaitlyn 18 Female 9 P, T, S, H 
Jonathan 18 Male 9 P, VP, T, S 
Shelby 19 Female 9 P, VP, S, R 
Austin 19 Male 9 VP, S 
P=President, VP= Vice President, S=Secretary, T=Treasurer, PH=Photographer, 
RL=Recreation Leader, H=Historian, R=Reporter, O=Other 
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Table 2: Demographics 
 
 %, Percentage N, Number 
Gender Identified   
     Male 40% 8 
     Female 
 Age 
60% 12 
     18  50% 10 
     19 25% 5 
     20 5% 1 
     25 
Grades involved in 4-H 
20% 4 
     4
th
-12
th
 95% 19 
     5
th
-12
th
 
Ethnicity  
5% 1 
     White/Caucasian    100% 100% 
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Table 3: Demographics for Involvement (n = 20) 
 
Mode Type Mean Very 
involved  
Somewhat 
involved  
Little 
involved  
Not 
involved 
with this 
A
ft
er
-
sc
h
o
o
l 
 
P
ro
g
r
a
m
s 
4-H 
Afterschool 
1.50 0 
0% 
4 
20% 
2 
10% 
14 
70% 
C
a
m
p
s 
4-H 
overnight 
camp 
2.15 4 
20% 
5/20 
25% 
1 
5% 
10 
50% 
C
lu
b
s 
4-H Club 
(multi-
project) 
3.65 17 
85% 
1 
5% 
0 
0% 
2 
10% 
4-H Club 
(single 
project) 
1.60 3 
15% 
1 
5% 
1 
5% 
15 
75% 
Other: 
County 
Council 
 4 
20% 
   
State 4-H 
Council 
2.05 7 
35% 
0 
0% 
0 
0% 
13 
65% 
Other: 
Homeschool 
Club 
 4 
20% 
   
E
v
en
ts
 
4-H State 
Opportunity 
3.65 15 
75% 
2 
10% 
0 
0% 
3 
15% 
Special 
Interest 
2.45 4 
20% 
5 
40% 
7 
35% 
4 
20% 
4-H 
Workshop  
3.20 11 
55% 
4 
20% 
3 
15% 
2 
10% 
National 4-H 
opportunity 
2.00 6 
30% 
1 
5% 
0 
0% 
13 
65% 
 Other: Youth 
Adult 
Council 
 4 
20% 
   
S
ch
o
o
ls
 4-H school 
enrichment 
1.85 2 10% 2 10% 7 35% 9 45% 
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Table 4:  Kouzes and Posner (2002) application model 
Kouzes and Posner (2002) Kinkade (2014) 
Model the way Leading by example 
Encourage the heart Encouraging others 
Enable others to act Building effective teams 
Inspire a shared vision Work with adults and peers to accomplish 
tasks 
Challenge a process Understand situations and roles prior to 
challenging process  
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APPENDIX A: INSTITUTIONAL REVIEW BOARD (IRB) APPROVAL 
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APPENDIX B: INFORMED CONSENT DOCUMENT 
Title of Study: Development of 4-H Youth Leadership Skills: A Retrospective Approach 
with Emerging Adults 
Investigators: Ashley N. Kinkade (researcher), Drs. Brenda Lohman & Susan Maude (major 
professors) 
This document describes an Iowa State University research project. It has information to help 
you decide whether or not you wish to participate. Research studies include only people who 
choose to take part—your participation is completely voluntary. Please discuss questions you 
have about the study or about this document with the investigator before deciding to 
participate.  
 
Introduction 
The purpose of this study is to learn more about how Iowa 4-H alumni use leadership skills 
in their daily life.  
 
Your study eligibility will be based on: 1) being between the ages of 18 and 25 years; 2) held 
an officer position in their 4-H club, and 3) been Iowa 4-H member for a minimum of five 
years. You should not participate in this study if you do not meet this criteria.  
Description of Procedures 
If you agree to participate, you will be asked to complete a survey about your participation as 
a 4-H member and answer questions on your leadership skills and experiences during a one-
to-one interview with the researcher. Your participation will last for approximately 30-60 
minutes. The researcher will record your interview and transcribe it later, but all of your 
personal information will be removed from the information collected.  
Risks or Discomforts 
While participating in this study, the investigators expect no known risks or discomforts for 
participants in this study.  
Benefits  
If you decide to participate in this study, there may be no direct benefit to you. It is hoped 
that the information gained from this study will benefit Iowa 4-H by providing feedback and 
guidance for 4-H programming. The larger Iowa community will also benefit as others will 
gain a better understanding of the 4-H program effects on young adults.  
Costs and Compensation 
You will not have any costs from participating in this study. You will not be compensated 
participating in this study.  
 
Participant Rights 
Participating in this study is completely voluntary. You may choose not to take part in the 
study or to stop participating at any time, for any reason, without penalty or negative 
consequences. You can skip any questions that you do not wish to answer. 
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If you have any questions about the rights of research subjects or research-related injury, 
please contact the Institutional Review Board (IRB) Administrator, (515) 294-4566, 
IRB@iastate.edu, or Director, (515) 294-3115, Office for Responsible Research, Iowa State 
University, Ames, Iowa 50011. 
 
Confidentiality 
Records identifying participants will be kept confidential to the extent permitted by 
applicable laws and regulations and will not be made publicly available. However, federal 
government regulatory agencies, auditing departments of Iowa State University, and the 
Institutional Review Board (a committee that reviews and approves human subject research 
studies) may inspect and/or copy study records for quality assurance and data analysis. These 
records may contain private information.  
 
To ensure confidentiality to the extent permitted by law, the following measures will be 
taken: your interview will be transcribed within 48 hours of the interview taking place. After 
it has been transcribed, the researcher will remove all information that connects the words to 
you.  
 
Questions  
You are encouraged to ask questions at any time during this study. For further information 
about the study, contact Ashley Kinkade (kinkadea@iastate.edu), the graduate student 
researcher, or her major professors Drs. Susan Maude (smaude@iastate.edu) and/or Brenda 
Lohman (blohman@iastate.edu).  
Consent and Authorization Provisions 
Your signature indicates that you voluntarily agree to participate in this study, that the study 
has been explained to you, that you have been given the time to read the document, and that 
your questions have been satisfactorily answered. You will receive a copy of the written 
informed consent prior to your participation in the study.  
 
Participant's Name (printed)               
  
             
Participant's Signature    Date 
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APPENDIX C: INFORMED CONSENT FOR ONLINE 4-H ALUMNI 
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APPENDIX D: RECRUITMENT EMAIL 
 
Email Script 
Hello ___________, 
I am Ashley Kinkade, a 4-H alum from Mahaska County and I'm looking for Iowa 4-H 
alumni to interview for my thesis focusing on leadership skills of Iowa 4-H alumni aged 18-
25. I will set-up 30-60 minute interviews with individuals aged 18-25 who were 4-H 
members for a minimum of 5 years, and held a 4-H club officer position. This study explore 
how young adults use the leadership skills gained through 4-H. Please reply to 
[redacted]@iastate.edu or call [redacted] to participate or ask questions about this study.  
Thank you, 
Ashley Kinkade 
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APPENDIX E: INTERVIEW TOOL 
Areas to Explore Key Questions Probes 
First experiences Are you working or in school?  
 
Share with me what you are 
currently doing.  
 
What leadership roles do you 
play in (repeat back what they are 
doing)? 
 
Tell me about some defining 
moments during your time in 4-
H. 
  
In the survey, you stated you held 
a club office. What did you do in 
that officer position?  
 
Tell me about key mentors that 
were important to you (Lerner, 
2005) 
 
Tell me about your 4-H club 
leader. 
 
Are there other instances where 
adult volunteers/staff helped 
make you a successful leader? 
Can you explain how this happened? 
 
Tell me more about... 
 
Can you explain what you meant by...? 
How did that happen? 
 
How did that make you feel? 
 
What was involved? 
How long were you in that position?  
 
Were there any adults that were mentors? 
 
What did they do to help you be a successful 
leader? 
 
Knowledge and skills 
Socialization/meaning 
 
What leadership skills do you 
think you gained from 4-H? 
 
How would you have defined 
leadership when you were in 4-
H?  
 
If you had to define leadership 
for someone, what would you 
say? 
 
Explain how leadership is a part 
of your everyday life. 
 
What knowledge and skills about 
leadership do you attribute to 
your 4-H experience? 
Examples: how to conduct a meeting, how to 
lead by example, how to communicate ideas 
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Areas to Explore Key Questions Probes 
Use of skills to meet 
standards of effective 
leadership 
(Northouse, 2013) 
How do you apply the skills from 
4-H in your daily life? 
 
Share a time you expressed your 
opinion to others in your current 
role. 
 
Did you encourage others to have 
this same vision? 
 
How do the skills you gained in 4-
H relate to your performance in 
your current role? 
 
Do you encourage others to be 
effective leaders? If so, how?  
 
Tell me about a time you 
challenged a process in your 
current role.  
 
What actions do you take to help 
others be successful? 
What was an outcome of that 
situation? 
 
What was your vision of what should 
happen? 
 
How did you go about encouraging 
others?  
How do you use others to help make 
choices? 
 
Was that a difficult experience for 
you?  
 
Close: Before we close, is there anything else you would like to share about your leadership 
or 4-H experiences?  
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APPENDIX G: DEMOGRAPHICS QUESTIONNAIRE 
Demographic questionnaire 
 
Look at the list below and mark your level of involvement with each program. If you were 
not involved in a program, mark “I was not involved with this.”  For programs you did 
participate in, please mark the box describing how much you were involved in the program.  
 
Section 1 
 
4-H Program (with descriptions)  I was 
very 
involved 
with this 
I was 
somewhat 
involved 
with this 
I was a 
little 
involved 
with this 
I was 
not 
involved 
with 
this 
A 4-H afterschool 
This is a group you meet with after school. 
You may have recreation activities along 
with educational activities. Not an official 
part of a 4-H club. 
 
▢ ▢ ▢ ▢ 
B 4-H school enrichment  
A person may come into your classroom and 
provide an activity one or more times as a 
special program and your teacher may help 
lead the activity. 
 
▢ ▢ ▢ ▢ 
C 4-H special interest program  
A short-term program focusing on a specific 
topic or activity. Open to all interested 
youth. Some examples might include 4-H 
bicycle safety, health & first aid, or 
babysitting training. 
 
▢ ▢ ▢ ▢ 
D 4-H club (multi-project) 
A club where you can choose a variety of 
different projects. The club meets several 
times a year.  
 
▢ ▢ ▢ ▢ 
E 4-H club (single project) 
You belong to a club where you take only 
one project. It meets several times a year. 
Some examples are livestock club, clothing 
club, or computer club. 
 
 
 
 
▢ 
 
 
 
▢ 
 
 
 
▢ 
 
 
 
▢ 
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G 4-H workshop  
Your county or region offers 4-H sponsored 
programs or workshops. For example, an 
officer’s training workshop on how to fill 
out reports and officer responsibilities. 
 
▢ ▢ ▢ ▢ 
H State 4-H opportunity   
You travel away from home with other 4-H 
youth across the state. Examples include 
State 4-H Conference or Horse Jamboree. 
 
▢ ▢ ▢ ▢ 
I 4-H overnight camp  
You travel away from home and spend the 
night with other 4-H’ers and teens or 
parents who are your counselors. 
 
▢ ▢ ▢ ▢ 
K State 4-H Council 
A group of 40 members who work to plan 
and implement State 4-H conference.  
 
▢ ▢ ▢ ▢ 
L National 4-H opportunity 
Examples: 4-H Congress, 4-H Conference, 
4-H Round-up 
 
▢ ▢ ▢ ▢ 
J Other 4-H activity/program 
Please describe:______________________ 
 
▢ ▢ ▢ ▢ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Section 2 
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This information will help describe the type of young adults who were interviewed in this 
study. Please fill in your answer or check the box for your response. 
 
 
1. How old are you in years? (Circle one) 
 
18 19 20 21 22 23 24 25  
 
2. Which gender do you most closely identify with? (Circle all that apply) 
 
▢ Male 
▢ Female  
▢ Transgender-female 
▢ Transgender-male 
▢  Prefer not to say 
 
3. During which grades were you involved in 4-H? (Circle all that apply) 
 
4
th
 5
th
 6
th
 7
th
 8
th
 9
th
 10
th
 11
th
 12
th
  
 
 
4. In which county or counties were you a 4-H member? _________________ 
 
 
5. Which of the following best describes you? (Check all that apply) 
▢ African American 
▢ Asian American/Pacific Islander 
▢ Caucasian/White 
▢ Native American 
▢ Hispanic or Latino  
▢ Other (please specify _____________ ) 
▢ Prefer not to answer  
 
6. Which office(s) did you hold in your club (check any that apply)? 
▢ President 
▢ Vice-President 
▢ Treasurer 
▢ Secretary  
▢ Photographer 
▢ Recreation Leader 
▢ Other:__________ 
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Appendix I: THEMES DOCUMENT 
Themes 
Research Question 1:  
How do Iowa 4-H alumni describe and/or internalize effective leadership in their lives 
today? 
Describe and Internalize:  
1. Confidence 
2. Guide others  
3. Lead by example  
4. Oral and written communication  
5. Recognize when to step-up and step back 
Internalize Only: 
Encourage others  
Seek Success  
 
Research Question 2:  
What particular leadership knowledge and skills Iowa 4-H alumni possess and attribute 
to their 4-H experience? 
Attribute:  
Generosity  
Learned facilitation strategies through practice 
Mastery through multiple, early experiences   
Working with adults and peers to accomplish tasks 
Research Question 3:  
How do Iowa 4-H alumni use leadership knowledge and skills obtained through 4-H in 
their everyday lives? 
4 themes 
Building effective teams 
Meeting individuals where they are 
Oral and written communication 
Time management 
Additional Findings 
Communication of experiences over time 
 
- Older alumni attribute a broader summary of 4-H providing the “foundation” 
- Two of the 18 year old alumni still mention 4-H as being a current member 
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APPENDIX J: HAND-CODED CHART 
 
 
 
  
107 
 
108 
 
109 
 
110 
 
111 
 
112 
 
113 
 
114 
 
 
  
115 
 
APPENDIX L: LEADERSHIP DEFINITIONS 
P1: I feel like I am like them now, but I also feel like my definition of leadership has changed 
as I have gone through 4-H, I mean I can still be like them and I can still want people to 
follow me, but to me leadership is all about knowing when you need to step up and when 
other-- knowing when you need to step back as well, too. So to me, I feel that everyone has 
their own unique set of skills. Everybody is more capable at times of leadership than at other 
times. And I can see that with myself, too. There's times that I can really get a project off and 
going because that's what I am good at. I am good at getting people organized, and making 
sure everybody is going in the right direction. Once that happens, there's other people that I 
am organizing that have better skills in an individual area than I do. And that's really where 
my definition has changed, in that it's not just the president that's doing all the leading. It 
might be the president that is organizing all the people and then from there other people are 
leading. I think that is an important value to know that everyone has their own unique 
leadership skills that are being utilized to their maximum as well.  
P2: To me leadership, was, when I was beginning 4-H, I knew I wanted to become a leader, 
but I didn't know how to become a leader when I first started because I was like the shy timid 
one. Not wanting to talk a whole lot, they would try and get me to but I was like, I am just 
fine let me sit here. Now I am not afraid to step up on and say I can take this project, I know 
this expertise, I can do this.  
I: And so, I guess you went into how you define it today, but can you elaborate a little bit on 
how you. . . 
P: Today I would say that to be a great leader you need to step out of your comfort zone and 
which I have in many opportunities. I led a fairground restore project and we restored our 
grandstands and I was the main one. I itemized, we got a list of supplies we needed and said 
why we need this and then I got the whole group together and if some members weren't able 
to participate I said can you please donate bars or something? So I was able to step out of my 
comfort zone, lead a grounds improvement project that was led by two other girls in our 
county and say, "I can help. Let me lead this for my club." And you don't want to be in that 
shell the whole time you want to step out of your comfort zone because because people aren't 
going to know you if you don't step out of that shell.  
P3: I always thought that leadership would mean taking a responding role and always taking 
others ideas and sticking with those, but as time went on I found out that it was, that you 
have to be more outgoing and you don't always have to stick with one certain goal and go 
towards that. You can always, like manipulate, move it around to have other people's view 
shared in there instead of having one particular goal. 
P4: but going through the years it's not just that. You don't have to be president or even vice 
president or any position to be a good leader. Such as right now, I am a freshman and if I still 
would have thought that leaders are the top kids, I would think that I would not be a leader 
anymore and the seniors are. It's not the case. Everybody no matter what their age can be a 
good leader and it's something that if all of the parts they have learned, like communications 
and work-ethics and good values in life. They put that together and show that out to all of 
their activities and what they do that makes them a good leader. 
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P5: Well, it would still probably go to, I view a great leader as someone that I would not 
want to disappoint, not because of like punishment for me, just because I have so much 
respect for them. Someone that I truly, truly admire what they are doing and I want to do the 
best that I possibly can because I don't want to let them down. That's a great leader. 
P6: Yeah, you know, I would say now it's someone who can build consensus, who can 
overcome tough obstacles or challenges who can be someone who folks naturally look up to 
even though they don't have that, you know, formal definition of, oh you are a role model for 
me. I would say communication skills are still of high importance and lastly I would say 
someone who is a people person. Definitely that can mean 12 different things, but someone 
who is you know, willing and able and wants to work to truly lead. 
P7: I would say being a leader is not necessarily the person who has the most control, but the 
person, I think all leaders are respected, but I think to be a leader also can be a lonely 
position because it's hard to be friends with people and at the same time if the friends are 
doing something wrong you have to be the one to tell them that they are doing it wrong so I 
think you have to be not afraid to be alone and to be independent. I guess that is what has 
changed now because I think in the past, especially like middle school, I thought like 
everyone would like the leader the popular person and everyone would want to be their 
friends, but as I've gotten older that's not necessarily true.  
P8: Now I think it's a lot more, not necessarily the people who stand up and talk in front of 
you but the people who are willing to step up and get things done and who aren't afraid to 
delegate and make sure they have a plan, but I feel like it's people who are able to speak in 
front of people and not even in front of them, but just speak and make sure things get done 
the most efficiently they can. 
P9: That's hard, that's a couple of hours worth the definitions, however, being able to lead a 
person or a group of people in the direction that they see fit, not and it changes with your 
position and roles so like homecoming they are going to go the way we need it to go if they 
like it or not but I suppose if you are given more leeway, being able to point people in the 
right direction, effectively.  
P10: Leadership is sort of the, basically being able to do, to get to draw a crowd, or get your 
people to follow you I guess to help you or with different tasks, that's pretty much what 
leadership would be. 
P11: Obviously there is a whole depth to leadership that you could never understand like 
there are so many different types, too. Girls that were like the silent leader type that you 
know, they show by example and they kind of do that, and obviously like the vocal leaders 
and ones that were actually telling you what to do and stuff. I don't know, there are ones you 
always looked up to and you would never have thought that because they were always so 
quiet, but they were meticulous in what they did and they showed you how to work hard and 
so yeah, I think it's a whole different thing, there's so many different types of leaders now and 
it's not just whoever's in charge is the leader. you know. 
P12: I would say a leader is somebody who helps you make yourself the best you can be. 
Really, they are more of a guide than a boss, they try and guide you to improve yourself, to 
make yourself better to reach your goals rather than do this, do that, do this.  
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P13: Being a leader today is someone who leads people but like, how do I word this. 
Depending on the circumstance they change their leadership ways. So you are going to lead a 
group of five year old kids a little bit more like strictly than you would a group of peers. 
You'd be more like, you would join in with the peers while the kids you would have to tell 
them do this, this, this you know. So leadership is adjusting to the people that you are leading 
and the environment in which you are in and then to make it a successful mission, I guess. 
P14: I would define it as someone who has the drive to make a difference in someone else's 
life and it doesn't have to be, you don't have to be in-charge of something, but you have to 
have a certain not perspective but just like a way to  get other people involved and 
encouraged. 
P15: Leadership is having a specific goal in mind and having the dedication and the 
motivation to work towards that goal, but you can't do it by yourself. You need to have the 
respect of your group and you need them to understand what you are doing and you need to 
encourage them throughout the process and you also need to give credit where credit is due 
because they are doing a lot of the work as well as you.  
P16: I'd say it's much more about guiding, and it's as much about listening as it is about 
talking. And to really, I think to be a good leader you need to also listen to who you are 
trying to lead and not say that my way is the highway, you need to be open to new ideas and 
understand that somebody else might have a much better idea than you do. I think the best 
leaders incorporate all of those ideas. 
P17: Now looking back I think I am always, not taught, but I learned that, I am taught, but I 
learned also that it's not, you don't have to have a position to be a leader you can just be a kid 
in the club and set a good role model, I think that's what's changed my view point since I was 
little and started to now. 
P18: I would say that leadership is a person who has the capacity to move a team to achieve, 
to achieve a goal. A person who has the vision and understands the final product of where 
they want to go and the strategy of how to get the whole team to that and part of that strategy 
involves, you know, the involvement of other team members as well and it's a balance 
because leaders have ideas, they have visions out there, but also just really be free and not 
feel stuck, like this is my way and it need to, this is how the project needs to come out, but to 
also understand that you know, more ideas can be very beneficial and other ideas and 
perspectives a lot of time in league we would have a certain way that we were trying to 
approach a mission and a robot would be maneuvering around these things  and sometimes 
the leader in the situation, the person who was organizing the programming and the other 
members who are also working on that project, the leader had to say you know, we just got a 
really bare down and get this until it works and other times the leader had to say we have to 
sort of re-invent our approach. And it takes a leader to know how to move the team in that 
direction. 
P19: I'd say leadership is knowing when to lead, you know, it's not bad to delegate 
responsibilities to other people and as a leader you want to be inspiring to others. To get them 
involved in different things and you know, you are not the dictator.  
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P20: Leadership today for me is something where the major goal of what you are doing as a 
leader is to allow people to work and or develop to the best of their ability. That means that 
your job is to be the catalyst that gives them that environment for their growth. I used to say 
leadership was, you know, you tell people what to do. But that isn't it. By the time I hit high 
school, i defined leadership as being there, explaining things to kids, teaching them. It's more 
of a teaching role than a boss/employer role. 
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